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Greek Orthodox Education and the Saint Demetrios Greek-American School of Astoria  

1956-2015 

Chapter 1 

Introduction 

 Years ago, a few Greeks linked by their religious and ethnic zeal, set forth a goal 

and began their arduous journey through the vast, consuming, and melting pot society for their 

new adopted land, to reach their dream. For years, spurred by hope, strengthened by 

accomplishments, they ascended difficult, future paths toward the realization of this goal. 

The Community of St. Demetrios has been in existence for 80 years and its progress has been 

astonishing. So much has been achieved in so a brief time. Few communities can match its 

accomplishments and offer so much to their parishioners. 

  On November 7, 1927, the “Hellenic Orthodox Community of Astoria, St. Demetrios 

Inc.” was creates. Twenty days later a cornerstone was laid at the present site of our St. 

Demetrios Church. From the inception of the Community an afternoon Greek School and Sunday 

School Program was organized to help the new generation of Greek-Americans hold on to their 

language, customs, traditions and religion. 

In the early 1940’s the founding fathers saw a need for expansion to serve the social 

needs of the growing community. The Greeks were here to stay in Astoria and the Church had to 

meet the needs of the parish. After much struggle on May 5th, 1957 the Center was completed 

and consecrated. It was September of that same year when St. Demetrios opened up its first Day 

School, with 267 children registered. As those children crossed the threshold, they carried with 
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them the entire future of the community. On May 9, 1982, the ceremonial “cutting of the ribbon” 

took place marking the opening of the St. Demetrios High School. With His Eminence 

Archbishop Iakovos presiding over the ceremony attended by over one thousand people, the 

motto “We believe, therefore we build” become a reality. 

In the community’s 80-year history so many goals and dreams have been realized. This 

community is always willing to accept the challenge to move forward in every way. The school, 

which opened in 1957 with 267 students, has blossomed into a full Day School with over 700 

Greek-American students. This alone is an accomplishment, which deserves much merit. 

Purpose of the Study 

 The purpose of the study is to first examine and outline the progress through history of 

the St. Demetrios Greek-American school, the largest Greek Orthodox parochial school in the 

United States for a period of 59 years from 1956-2015. Second, the history of St. Demetrios is 

placed within the backdrop and framework of the history of Greek American education in the 

United States as noted in this study.  This history also focuses on the retention of the institution’s 

philosophy and mission within the span of 56 years of operation and the reasons behind its 

determination to remain true to its philosophy and mission. 

Statement of the Problem 

 It was the purpose of this study to investigate and record the development of the St. 

Demetrios-Greek American school of Astoria while focusing on its philosophy and mission 

spanning its 59 years of existence.  St. Demetrios Greek-American School is the largest Greek 

Orthodox parochial school in the United States. The study is a historical study with the purpose 
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of presenting a history of Greek-American education in the United States, providing a history of 

the St. Demetrios Greek-American School of Astoria to examine the reasons why this institution 

has remained true to its philosophy and mission throughout the changing times. This study has 

conducted through document analysis. Interviews have been incorporated for support. 

Significance of the Study 

 There has not been an historical dissertation of the St. Demetrios Greek-American School 

of Astoria from its establishment to recent times.  Now that the institution has reached over 60 

years in existence, it will soon be impossible to record the past taken from the individuals who 

have spent years building and safeguarding its tradition.  The purpose of the study was to gather 

and record historical facts and happenings relevant to the growth and progress of the St. 

Demetrios school system.  The acknowledgment of the past adds insight into the Schools' 

extraordinary history. 

 The history of St. Demetrios School is most worthy of its rich traditions.  The importance 

of this school as an educational institution dictates that its history should be recorded in such a 

manner as to convey and record the deep rooted traditional foundations upon which it is 

established.   

 It is intended that this paper be available for future reference.  The following is a list of 

those who can benefit from this study. 

1. The study could prove of great value to the new teachers of St. Demetrios hoping to enhance 

their understanding of the school, student body, and community. 

2. New students interested in learning of the institution could gain from reading this paper.  

3. Perhaps other ethnic groups and or agencies that are interested in creating a similar institution. 
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Limitation of the Study 

 The study was limited to a historical review of the St. Demetrios Greek-American 

School.  It was not intended to be, nor be confused with, a study of Greek- American education 

more generally.  It is a compilation of historically significant events and occurrences that have 

taken place within the confines of the St. Demetrios school system.  

  In addition, the study examines only one Greek-American parochial school in New York 

City.  Although there is mention of other Greek-American schools, it does not directly look at 

any of those schools referred to.  This study is limited to the sample of board members, clergy, 

teachers, administrators interviewed and the document analysis of one school within the Greek 

Orthodox Archdiocese. 

Organization of Study 

This study was organized into four chapters.  Chapter I includes an introduction of the 

study, its background and purpose.  Chapter II offers a review of the Greek Orthodox Church and 

its role in Greek- American education in the United States. A section is also devoted to a history 

of the eleven Greek Orthodox day schools in New York. Chapter III looks at Immigration to the 

United States primarily to Astoria, New York and examines the historical background of the 

Hellenic Orthodox Community of Astoria and most importantly the St. Demetrios Greek-

American school system of Astoria. The chapter is divided into several time periods: Preserving 

Our Identity 1930-1940, Educating the First Generation of Greek-Americans 1940-1960, 

Expansion and Growth, 1960-2000, and Serving a New Generation of Greek American 2000-

Present. Finally, in Chapter IV, a SWOT analysis was conducted with a summary and analysis of 
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the findings.  The dissertation work is concluded with future recommendations and proposal of 

new research work questions. 

Methods and Procedures 

 A preliminary investigation to ensure that no prior studies of this nature had been 

developed was conducted.  This study is classified as historical research. The study deals almost 

totally with the St. Demetrios Greek-American School. The early history of the St. Demetrios 

School has been taken from journals, school yearbooks, archives, books, and newspapers.  

Whenever possible those who have had contact with the early on period of St. Demetrios' 

progress have been interviewed.  St. Demetrios Schools' records were examined and included.  

Special weight has been given to board minutes that were available from 1956, to the present.  

All of this data has been combined, interpreted, and organized into this dissertation. A SWOT 

analysis was also conducted to identify both internal and external influences in the interest of 

formulating goals, objectives and strategies that will help the organization to achieve its mission 

and to meet and where possible exceed its expectations. 

The Research Design 

The historical dissertation does not follow the five-chapter framework universal to most 

quantitative studies.  Edson (1988) claims, that no single, definable technique of historical 

inquiry. Borg & Gall (1989), agree stating that, “historical inquiry is so dependent on the 

idiosyncratic ways in which different historians interpret and judge the past” (p. 809-10). They 

indicate however that there are certain “steps that are common across most historical studies” 

(p.810). These steps are referred to as the historical method. (Borg & Gall, 1989)  
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Selection of the School 

 The researcher has chosen the St. Demetrios Greek-American School because of its rich 

historical past, its existence, and its location in Astoria, New York. The St. Demetrios School 

and Community have historical roots that trace back to 1929. It is a unique Greek community, in 

an area were the Greek language, culture and faith is valued and preserved. Also, the researcher 

has been the Supervising Principal of the St. Demetrios School system for over 15 years.  

 

Historical Sources 

 The classification of sources as primary or secondary is crucial to historical research to 

ascertain the credibility and reliability of the information. Primary sources are those that present 

actual accounts and original documentation (Bogdan & Biklen, 1998). For this study, primary 

sources will be school and educational records, journals, archives, board minutes, books, 

newspapers and credible information gathered from personal interviews. A secondary source is a 

document that is based upon primary material (Bogdan & Biklen, 1998). Secondary sources for 

this study are classified as, notable authors in the field of Greek-American education. The use of 

secondary sources is used in conjunction with primary sources.  The use of primary and 

secondary sources together will provide a basis of the historical events connected with the St. 

Demetrios Greek-American School. 
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Primary 

 In order to obtain primary and secondary information, names of former principals, clergy, 

church officials, teachers, board member names were accessed through the main office of the 

church. Interviews were conducted with the following individuals for discussing general 

perspectives and objectives, of the Greek Orthodox parochial day schools in New York City:   

Dr. Ioannis Efthymiopoulos: National Director of Greek Education, Ms. Maria Makedon:  

Director Archdiocese District Office of Education & Special, Mr. Nick Andriotis: School Board 

Chairman and founder of the St. Demetrios Greek-American High School of Astoria 

 The above individuals were selected because of their direct association to Greek-

American Education and Greek-American parochial schools in New York City.  Each individual 

above has had a major influence in the preservation of Greek-Orthodox Education in the United 

States. 

 Contacts were also made at the Greek Orthodox Archdiocese of America, and the 

Consulate General of Greece for documents relating to St. Demetrios School.  The primary 

source documents come from a wide variety of origins and include but not limited to, community 

journals, school yearbooks, archives, board minutes, books, and newspapers.  There is mention 

however, of many primary sources, as individuals who have presented information through 

interviews.  They are: Mrs. Rita Syntillas, Greek Department Chairperson St. Demetrios School, 

Mr. Timoloen Kokkinos, Director of Greek Language programs of St. Demetrios Greek-

American School, Mr. Dimosthenis Tryantafillou, first Supervising Principal of St. Demetrios 

Greek-American School. Dr. Andreas Zahariou, former Principal of St. Demetrios Greek-

American school Ms. Frederica Sagiani, former Principal of the St. Demetrios Greek-American 

School. 
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Secondary 

In addition to the historical sources cited, the following section mentions some of the foremost 

authors in the field of Greek-American education. 

In the United States the main objective of Greek education was to preserve the Greek 

language. “The Greek language holds a symbolic meaning in the ethnic identification…such a 

linguistic form provides the group with solidarity and cohesiveness” (Costantakos, 1982 p.157) 

Salutos (1964) stated that in order for Greek Americans to maintain their culture, heritage 

and language, school programs were created. These were primarily church sponsored Greek 

schools that taught the Greek language, culture and religious education. “As the first America-

born generation began to make its appearance, so did the Greek language school. These schools 

were often an adjunct to the parish church and were means both for maintaining communication 

between parent and child and of preserving the Greek heritage in the new land”. (p. 433) 

Spiridakis (1987) sees a definite importance of Greek day and afternoon schools amongst 

second, third and even fourth generation Greek-Americans. “These schools are a testament to the 

Greek ethnic vitality of any given community in which they are found…Parochial schools 

remain a major potential force for the preservation of the Greek language in New York and the 

rest of the United States”. (P.75) 

 The steady decrease in enrollment in Greek American schools can be attributed to many 

factors however they continue to be of vital importance to the Greek American community and 

should continue to be monitored. Orfanos (1987) states that, “it is necessary to continue and to 

expand the research on the Greek-American day schools…It is hoped that more research will be 
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conducted so that we can better understand how the day schools can better serve the Greek 

community” (p.201) 

Methodology 

In this portion of the first chapter, the process and procedures of this qualitative study are 

clarified.  Since this is a historical study that relies on document analysis and interviews as the 

method of collecting data, this section begins with a brief review of what some of the notable 

researchers have said regarding the aforementioned sections. 

Historical Analysis 

The historical dissertation does not follow the five-chapter framework universal to most 

quantitative studies.  Edson (1988) claims, that no single, definable technique of historical 

inquiry. Borg & Gall (1989), agree stating that, “historical inquiry is so dependent on the 

idiosyncratic ways in which different historians interpret and judge the past” (p. 809-10).  

This study falls is of qualitative research design. Edson (1988) suggests, there is no 

qualitative method there are only methods which to gather information with which we assemble 

our qualitative understanding. Likewise, Bogdan and Biklen (1998) propose that the "best known 

representatives of qualitative research studies and those that most embody the characteristics of 

participant observation and in depth interviewing". 

Since the focus of this study was historical, it may be called historical inquiry (Edson, 

1988). Borg & Gall (1989) refer to this kind of educational research simply as historical 

research, which they define as “the systematic search for facts relating to questions about the 

past, and the interpretation of these facts (Borg & Gall, 1989, p.806).  Justifying such research, 
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they conclude: “By studying the past, the historian hopes to achieve a better understanding of 

present institutions, practices, and issues in education” (p. 806). Borg and Gall make a distinction 

between historical research and other forms of research in that the researcher unearths data 

through an investigation of historical sources such as documents.  The researcher also makes 

observations in order to define a series of events of individuals or a group. They consider 

historical research as part of the qualitative research tradition. Edson (1986) associates four 

points of historical research that are shared with qualitative research. First, both stress that 

context is crucial in identifying people, events, and ideas. Second, both focus on human actions 

in natural settings rather than artificial settings to validate theories. Third, both are have to do 

with understanding the totality of an experience. And fourth, both are concerned with explaining 

the significance of an experience. 

Document Analysis 

The data collection for the study came from historical documents of those involved in the 

St. Demetrios Greek-American School 1956-2015. Every attempt to find all relevant documents 

was made. The documents studied were: written history, journal and autobiographical accounts 

of participants, meeting minutes, and recorded interviews of participants. Documents are the 

most widely used historical source (Borg & Gall, 1989). Bodgdan and Biklen (1998) state that, 

“these materials are viewed by researchers as extremely subjective, representing the biases of the 

promoters and, when written for external consumption, presenting an unrealistically glowing 

picture of how the organization functions “(p. 137). This is why qualitative research looks at 

them “favorably” because qualitative researchers are not interested in finding out the truth.  They 

are primarily interested in understanding how different people view the school (Bodgdan & 
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Biklen 1998). For the purpose of this study, Internal communication, external communication, is 

with which this researcher was most interested in.  

Internal communication includes memos and other communications that are circulated 

inside a school. Internal documents may reveal information about internal rules and regulations. 

External communication refers to material produced by the school for the public.  They include 

newsletters, yearbooks, brochures, and pamphlets. This material is important to understand the 

schools’ curriculum and other aspects of the institution (Bogdan & Biklen, 1998). 

Interviewing 

Interviews may be used in two ways, “they may be the dominant strategy for data 

collection, or the may be employed in conjunction with participant observation, document 

analysis, or other techniques” (Bogdan & Biklen, 1998, p.94). Interviewing may either be 

structured or more informal (Leedy & Ormrod, 2010). Unstructured interviews are more flexible 

and the researcher may discover information that had not planned to ask. Interviews can yield a 

great deal of pertinent information (Leedy & Ormrod, 2010). This researcher used the interviews 

to provide a more complete picture of the St. Demetrios Greek-American School as well as its 

philosophy and mission.  

SWOT ANALYSIS 

SWOT Analysis is a process utilized by organizations, which enables them to identify 

both internal and external influences in the interest of formulating goals, objectives and strategies 

that will help the organization to achieve its mission and to meet and where possible exceed its 

expectations. Through SWOT Analysis the St. Demetrios School system can be proactive in 

terms of acquiring an understanding of its strengths and weaknesses in light of the opportunities 
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and threats that it faces. This analysis can be used to enhance the school’s success, rather than 

just sitting back and waiting to see what will happen. Understanding this analysis can help the 

school properly position itself to pursue opportunities that have the potential of contributing to its 

future success. 

The acronym SWOT stands for Strengths, Weaknesses, Opportunities, and Threats. The 

goal of SWOT Analysis is to provide the necessary information to ensure that organizational 

plans build on organizational strengths and minimize organizational weaknesses, while pursuing 

opportunities and avoiding threats. Through SWOT Analysis the school can enhance its 

effectiveness, efficiency, as well as its ability to fulfill its mission.  

Categories of analysis the were used to apply SWOT Analysis to St. Demetrios:  

Internal factors- Strengths and Weaknesses 

Strengths: characteristics that give St. Demetrios an advantage over other schools. What makes 

the school standout?  

• Weaknesses: characteristics that place St. Demetrios at a disadvantage relative to other 
schools. What kind of reputation does the school currently have? 

External factors- Opportunities and Threats 

• Opportunities: elements that the school could (and should) utilize to its advantage. What 

opportunities are available to the school? 

• Threats: elements in the environment that could cause trouble for St. Demetrios. What 

threat works against the schools ability to grow and become a better learning 

environment 



 

 
 

13 

Definition of Terms 

Greek- A citizen of Greece or another country with historic Greek presence such as Asia Minor 

or Cyprus who also identifies himself/herself as a Greek. 

Greek-American:  An American citizen or resident of Greek origin. 

First Generation Greek-American: A Greek immigrant. 

Second Generation Greek-American: A person born in America but one or both of whose 

parents are Greek immigrant(s). 

Greek Parochial School: A parochial school that is sponsored by a Greek Orthodox Community 

and has a Greek language, religion and cultural component attached to the curriculum. 

Greek Community or Parish: Greek-Americans who by membership or association with a 

Greek Orthodox Church also participate together in a several of other activities serving their 

common spiritual needs. 
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Chapter II 

The Greek Orthodox Church in America 

Chapter II examines the role of the Greek Orthodox Church in the United States and its 

role in preserving Hellenism in America. It also provided an understanding of the opening of 

Greek day schools and the archdiocese involvement and connection to these schools. The first 

segment of this chapter details the creation of the Greek Orthodox Church in the United States. 

The next segment concentrates on Greek American education its transformation throughout the 

years. The final section gives a brief history of the eleven New York City day schools. 

 

The Greek Orthodox Church in the United States 

The Greek Orthodox Church in the United States ministers primarily to the spiritual 

needs of its followers. The greatest part of its existence is to resist assimilation and to emphasize 

the preservation of the Greek national identity. Although Orthodox Christianity has existed for 

thousands of years, it was not until the 18th century that it reached the New World, now known 

as the United States of America. 

The history of the Greek Orthodox Church in America overlaps with the history of the 

Russian Orthodox Church in the country. The Russian denomination first brought Orthodoxy to 

the United States via Alaska. On July 16, 1741, the Divine Liturgy was celebrated on the St. 

Peter, a Russian ship off of the coast of Alaska (Buescher, 2014). “The Divine Liturgy is 

considered the most significant ancient Christian service… That is, the belief of the 
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awesome change of the sacred species of the bread and wine into the precious body and 

blood of Jesus Christ, the Lord" (Mastrantonis, p.5, 1960). 

 By the 18th century, Christianity had made its way to America through a wave of 

Greek immigrants. In 1768 a group of about 500 Greek Orthodox Christians arrived to the New 

World in search for a better life. The venture was led a Scottish physician named Dr. Andrew 

Turnbull and his Greek wife, Maria. In the northeast part of present-day Florida, the group 

established a Greek colony named New Smyrna after Turnbull was given 20,000 acres of 

uncultivated Florida land by the English government. Turnbull offered the Greeks their freedom 

in exchange for three years of their unpaid services. However Turnbull did not keep his end of 

the deal, and so those who survived those three years of bondage fled a few miles north to St. 

Augustine, Fla. (Nicozisin, 1997). 

Meanwhile on the West Coast, the Rev. Metropolitan Gabriel Petrov of Novgorod, with 

the blessing of the Holy Synod, sent a group of 10 monks from the Valaam Monastery of Russia 

to northwestern America in 1793 to bring Orthodoxy to the then Russian Alaska. St. Herman was 

one of these monks. They left St. Petersburg, Russia on Dec. 25, 1793, and arrived in Kodiak, 

Alaska, on Sept. 24, 1794. There they built the first Orthodox house of worship and named it the 

Holy Resurrection of Our Lord Russian Orthodox Church. The relics of St. Herman remain there 

in the cathedral. 

Following these initial footsteps into the Pacific Northwest, the Russian Orthodox 

Church grew in size within these territories throughout the late 18th century to early 19th 

century. With the acquisition of the Louisiana Purchase in 1803 and the expansion of America 

into the West, Orthodoxy began to move westward. 
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Greeks continuously journeyed to America throughout the course of the 1700s and 

1800s but yet never officially established themselves religiously as Greek Orthodox. This was 

due in large part to the lack of Greek Orthodox parishes and clergymen. Greeks had no one to 

spiritually guide them and nowhere to openly practice their faith and so did not classify 

themselves as Greek Orthodox. However as the Orthodox community grew, the need for a 

church became apparent (Nicozisin, 1997). 

 The earliest Greek Orthodox Church in America was established by 1862, in 

Galveston, Texas and named for Saints Constantine and Helen. This newly founded church was 

open to all Orthodox Christians including Greeks, Russians, Serbians and Syrians. Eventually it 

was passed on to the Serbians, which then drove the Greeks to ultimately establish another 

church decades later. Early records of this Greek Orthodox community are very limited and 

vague. (Constantelos, 1982), 

 In 1864 the first Greek Orthodox parish of America was organized in New 

Orleans, La. (Spiridakis, 2002). Nicholas Benakis, a businessman and consul of the royal 

government of Greece, offered his personal property for the temporary location for worship. For 

about two years, services were held there as well as other locations with the Rev. Agapios 

Honcharenko serving as the first priest for the community. Then in 1867, with the donations of 

Benakis, Botasis and J. Botasis, the Holy Trinity Greek Orthodox Cathedral was built. The 

church also acquired its own parish house, a small library containing books in Greek, Latin and 

Slavic, and a cemetery. 

As the influx of Greek immigrants grew, so did the demand for more Greek churches. 

“During the Ottoman era, the church constituted the primary force for the preservation of 
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Hellenism among the subjugated Greeks. Thus Greek Orthodoxy and Greek nationalism became 

inextricably linked. For the immigrants in America, the church community became the arena in 

which one worshiped, attained social recognition and made friends” (Orfanos p.85 2002).  

Unlike the original Pilgrims who came to this country seeking religious freedom, the 

Greek immigrants wanted to maintain their religious connections with Greece. Greek Orthodoxy 

is itself an identity, and these immigrants needed to maintain their identities in a foreign land. 

Initially many immigrants were men seeking employment and to make enough money to return 

to their homeland. So the preservation of their identities was important for their return trip to 

their native home. Later immigrants needed to hold on to each other to safeguard and insulate 

themselves from the anti-immigrant sentiment and institutionalized discrimination that were in 

place with earlier waves of immigrants hailing from other countries. Establishing churches and 

parishes where they could get together with other Greek Orthodox immigrants and share their 

experiences and their cultural identities made things a little easier (Orfanos p86. 2002) 

Greek Orthodoxy in America flourished toward the end of 1800’s with the founding of 

churches in bigger centers such as New York City (Constantakos, 1971). The first Greek 

Orthodox Church of New York City was established in 1892. Around 500 Greeks gathered at a 

small hotel on Roosevelt Street and organized the Society of Athena determined to find a priest 

and create a church. 

The Greek Orthodox parishes were originally under the jurisdiction of the ecumenical 

patriarchate of Constantinople. Priests were assigned and dispatched from both the patriarchate 

and the Holy Synod of Greece. But because there was no bishop to assign these priests, they 

were generally at the mercy and disposition of the lay leaders, who had introduced the process of 
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“hiring and firing” (Nicozisin 1977). So in the absence of a bishop from 1890 to 1918, the 

concept of locally owned and locally governed churches began to thrive. 

In 1918 Archbishop Meletios Metaxakis of Athens came to New York along with the 

Rev. Father Alexander Demoglou of Corfu to organize the Greek parishes “on the basis of a 

1908 decree of the ecumenical patriarch that the independent ‘trustee’ Greek parishes in America 

should receive episcopal oversight from the Church of Greece” (Kallos,p.18  1995).  However 

Meletios soon lost his position when the Greek government underwent turmoil. 

By 1913 the population of Greeks in the United States had rapidly increased to nearly 

250,000, and by 1922 it was estimated at between 300,000 and 500,000. However considering 

the large number of Greeks who immigrated to America between 1920 and 1922 as well as those 

born into Greek Orthodox families in the country between 1862 and 1922, the 500,000 figure 

seems more probable that by 1922, when an archdiocese was organized(Greek Orthodox 

Archdiocese 1994). 

As the church juristically grew in numbers, the once effective process of hiring and 

firing now became relatively useless. The priests and lay leaders in Greek Orthodox churches in 

America petitioned the patriarchate to assign a bishop who would organize the churches into a 

civilized and recognized diocese. Instead, in March of 1908, Patriarch Joachim III passed on the 

jurisdiction of the Greek Orthodox Church in America to the Holy Synod of Greece. This shift of 

authority began to cause many controversies between the members of the church because it 

challenged the mission of the parish (Nicozisin, 1977). 

In 1921 Meletios was elected the ecumenical patriarch of Constantinople in Turkey and, 

upon transfer of the responsibility of the Greek parishes in America to the jurisdiction of the 
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ecumenical patriarch, he returned to the United States. On May 11, 1922, he presided over the 

formal organization of the Greek Orthodox Archdiocese of North and South America, which was 

also officially recognized by the state of New York, and all Greek Orthodox churches across 

those continents were then organized with headquarters in New York. Meletios then appointed 

Demoglou, the titular bishop of Rodostolon, as his patriarchal exarch in America. Archbishop 

Demoglou became the first head of the newly established Greek Orthodox Archdiocese of North 

and South America. By this time there were nearly 140 Greek Orthodox churches in America. 

The archdiocese continues to remain under the spiritual leadership of the ecumenical patriarch of 

Constantinople (Orfanos, 2002). 

As the Greek churches began to settle into an organized archdiocese, their separation 

from the Russian Orthodox Church became more pronounced. The Russian Orthodox Church did 

not approve of nor favor the new Greek Orthodox Archdiocese of North and South America 

since Russian religious leaders felt that they had the rights to all Orthodox churches in America 

because they were the first to introduce Orthodoxy to the region (Orfanos, 2002). 

In addition to this schism and the political unrest in Greece, the years under Demoglou 

were filled with turmoil and ecclesiastical upheaval in America. A small but vocal group named 

the Royalists for their allegiance to the monarchy remained separate in the United States. In 1924 

both the ecumenical patriarch of Constantinople and the Greek Orthodox Church agreed to adopt 

the newer Gregorian calendar. “The Royalists kept the Julian calendar and were called ‘Paleo-

Imerologites’” (Nicozisin, p. 22, 1992). Meletios marked the start of his sovereignty with a trip 

to America in 1918. On Oct. 29, 1918, Meletios assigned Demoglou as syndical vicar for Greek 

Orthodox churches in America. Meletios returned to Athens only to find himself being replaced 

by Theoklitos Setakis. Meletios then returned to America in hopes of making a difference. With 



 

 
 

20 

the support of Demoglou, the Clergy Laity Congress of the Greek Orthodox Archdiocese of 

America was called in September 1921, and the constitution of the Greek Orthodox Archdiocese 

of North and South America was ratified. The following year Meletios was elected ecumenical 

patriarch, and with his guidance, the jurisdiction of the Greek Churches of America was returned 

to the ecumenical patriarch. On May 11, 1922, the patriarchate officially recognized the Greek 

Orthodox Archdiocese of North and South America, marking the beginning of organized 

ecclesiastical life of Greeks in America (Nicozisin, 1993). 

Archbishop Athenagoras Spyrou arrived in New York City on Feb. 24, 1931. He was 

elected by the ecumenical patriarchate and given the task of healing the bitter division of the 

Greek immigrants of America. Athenagoras consecrated the Church of the Holy Trinity in New 

York on Oct. 22, 1933, and called it “the cathedral of all of Hellenism in America” (Vlachos, 

2015).  He was able to centralize the Greek Orthodox Church community and bring peace, 

ending the turmoil. He expanded the work of the Clergy Laity Congress and founded Saint Basil 

Academy. He also initiated The Greek Orthodox Ladies Philoptochos Society as the official 

philanthropic organization of the archdiocese. Upon Athenagoras’ elevation to patriarchate of 

Constantinople, Archbishop Michael Konstantinides was appointed as new leader of the 

archdiocese in the Americas from 1948 until his death in 1958 (Nicozisin, 1977). 

Athenagoras primarily focused on Greek education and Greek-language schools. The 

Greek Orthodox Church’s main focus was teaching and preserving the Greek language and 

national identity (Constantakos, 2002).  In 1931 at the Clergy Laity Congress in New York City, 

Athenagoras made it his mission to improve the Greek-language schools. His plan was to open 

Greek-language schools in every parish and in towns with no Greek church. From the mid-1930s 

until the start of World War II, the number of Greek-language schools increased with total 



 

 
 

21 

enrollment and the number of faculty members on the rise. Between 1939-1945, the Greek-

language schools began to decline with a shift among second-generation Greek-American 

parents, who were less likely to force their children to attend Greek school than in years past, and 

by a lack of qualified faculty to replace others who retired or died (Papaioannou, 1976). 

Saint Basil Academy was created in Garrison, N.Y., in 1944 in an attempt to solve the 

scarcity of teachers. The hope was that graduates from the academy would be able to replace 

those retiring veteran teachers. However Athenagoras soon discovered that teaching the Greek 

language to American-born children was very difficult. There was a lack of interest amongst the 

children who often refused to attend afternoon Greek school after their regular school day was 

over, and these children did not want to be a part of something that made them different than 

their American friends (Papaioannou, 1976). Athenagoras greatly contributed to the expansion of 

Greek educational system in America, but these problems continued to plague the Greek-

language schools. 

 Athenagoras was elected to the patriarchate of Constantinople in 1949. 

Konstantinides succeeded him, hoping to build on the foundation laid by Athenagoras.  

Konstantinides was enthroned on Dec. 18, 1949, in a special service attended by 2,000 people at 

Holy Trinity Cathedral. During the four-hour service, Konstantinides thanked President Harry S. 

Truman and the American people for their support and aid towards Greece and declared it his 

mission to build upon their traditions in making one million Greeks better American citizens. He 

worked diligently toward obtaining recognition of Orthodoxy as a major faith in the Unites 

States. Konstantinide ssucceeded in his efforts considering that 26 states now viewed Orthodoxy 

as a major faith (Kourides, 1959). 
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 Konstantinides’ efforts were acknowledged at the highest level on Jan. 21,1957, 

when he became the first Orthodox hierarch to take part in an inaugural ceremony of an 

American president by bestowing the prayer during President Dwight D. Eisenhower’s 

inauguration.  On May 28, 1958, Konstantinides opened the doors to St. Michael’s Home in 

Yonkers, N.Y., the only archdiocesan institution serving the needs of the elderly Greek 

Orthodox. The activities and responsibilities of the archdiocese were largely expanded under 

Konstantinides. Another accomplishment was the establishment of the Greek Orthodox Youth of 

America, or GOYA (Nicozisin, 1977). Konstantinides’ continued to work diligently till his death 

in 1958. 

In 1959 Archbishop Iakovos Koukouzis was the next primate of the archdiocese. He was 

the first of the American clergy to be appointed as primate of the Greek Orthodox Archdiocese 

of North and South America. “Archbishop Iakovos’ 37 years of service were distinguished 

by his leadership in furthering religious unity, revitalizing Christian worship, and 

championing human and civil rights. The archbishop was co-president of the World 

Council of Churches; established dialogues with Roman Catholics, Anglicans, Lutherans, 

Southern Baptists and black church leaders. …And in a successful effort to promote closer 

ties among several Orthodox jurisdictions and improve relations between them and other 

denominations, the archbishop founded in 1960 the Standing Conference of Canonical 

Orthodox Bishops in the Americas. He was the recipient of the Presidential Medal of 

Freedom from President Jimmy Carter and was captured on the cover of LIFE magazine 

on March 26, 1965, walking hand in hand with Dr. Martin Luther King (Jr.) in Selma, 

Ala.” (Cleopas, p.125 2012). 
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In addition to religious unity, Koukouzis emphasized that Greek education was of 

primary concern to the archdiocese. At the 16th Clergy Laity Congress, Koukouzis said “It 

seems that a number from among us have forgotten that our heritage and our mission is 

education” (Hatziemmannuel1984). Iakovos proposed an educational program that would 

strongly benefit the Greek Orthodox Church by preserving the Greek heritage and identity. He 

also proposed the opening of Sunday schools, day schools and Greek afternoon schools 

(Hatziemmanuel, 1984). 

Iakovos knew that if the church was to survive, the education program had to serve the 

various needs of each community. The foundation of this program would be the teaching of the 

Greek language and the Orthodox faith. He believed that “the Greek language causes our 

children to become more familiar with, and grow closer to, their spiritual world of Orthodoxy” 

(Hatziemmanuel, 1984). Iakovos program was eventually adopted by the church and began to 

produce dividends. From 1959 to 1969, five day schools were opened throughout New York, 

providing Greek-American children with the knowledge of Orthodox Christian faith and religion 

(Hatziemmanuel, 1984). 

Iakovos transformed the Greek Orthodox Archdiocese of North and South America into 

an American institution, recognized and, for the most part, accepted in society. He improved 

parish organizations, and upgraded the roles of the Archdiocesan Council, the Biennial Clergy 

Laity Congress, the Ladies Philoptochos Society and the Orthodox Observer. Iakovos also 

introduced many new archdiocesan departments — including one devoted to church and society 

and another to youth ministry and encouraged the expansion of St. Michael’s Retirement Home, 

Saint Basil Academy and the St. Photios Greek Orthodox National Shrine. He founded the 

Archbishop Iakovos Leadership 100 Endowment Fund, which asks Greeks Orthodox 
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parishioners to commit to offer $100,000 to the Greek Orthodox Archdiocese during a 10-year 

period to maintain the ministries of the church. With Iakovos at the helm, the archdiocese played 

a significant role in ecumenical activities and the shaping of the Greek Orthodox Church in 

America. 

Iakovos stepped down from his role as primate of the church in the Americas in 1996. In 

the same year, the ecumenical patriarch of Constantinople brought forth the decision to divide 

the archdiocese of North and South America. They split the archdiocese, which then 

encompassed two continents, into four parts: America, Canada, Central America and South 

America. Thereafter the archdiocese was known as the Greek Orthodox Archdiocese of America. 

Iakovos’ successor, Archbishop Spyridon Papageorge focused primarily on preserving the 

Orthodoxy and Hellenism within the Greek-American community. He took bold initiatives in 

dealing with matters affecting the archdiocese and inspired the Greek-American community with 

hope and enthusiasm. Papageorge had a significant impact on the Greek-American community in 

America throughout pivotal times in history. However controversies between Papageorge and the 

ecumenical patriarchate began to arise. The allegations and accusations ran the gamut from 

Spyridon being too despotic a ruler to criticism over numerous firings, demotions and 

reassignments of high-ranking clerics to the financial mismanagement of archdiocesan (Bonanos, 

1999). Eventually Papageorge was removed from office by His All Holiness Bartholomew I, the 

ecumenical patriarch of Constantinople, and reassigned outside of the United States on Aug. 19, 

1999 (Greek Orthodox Archdiocese of America, 1999). The archbishop refused the new 

assignment and remained unassigned in the United States.  

Archbishop Demetrios Trakatellis was appointed primate in 1999 and continues to lead 

the Greek Orthodox Archdiocese of America. “As an Orthodox hierarch for more than 40 
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years — as a theologian, statesman and biblical scholar of international recognition — His 

Eminence has faithfully demonstrated the healing power of Christ’s truth and 

compassion. Called to serve the Greek Orthodox Church in America during an active time 

in its history, his message has been one that has called for unity, genuine relationships and 

an ever-increasing commitment to God and to service in the name of Christ. He has 

manifested the effectiveness of the grace of God in establishing peace, tranquility, 

stability and trust both within the church and throughout the world” (Greek Orthodox 

Archdiocese, 1994). 

The Greek Orthodox Church in America has assumed a leadership role in the 

Greek-American community. “Central to the life of the Greek-American community has 

been the church. Whenever a group of Greeks settled together in any large numbers — 

especially in bigger cities like New York — they would most likely form an association, 

name it after some historic classic Greek person or place and have it serve as the 

governing body of the community. From its beginning, such a body concentrated on the 

founding of a church to be followed by a school and the arrangement for the arrival of a 

priest provided by the official church of Greece, and who, more often than not served in 

the dual capacity of clergyman and Greek-school teacher” (Costantakos, 2002). 

The primary function of the early churches was as much social as it was religious. 

It offered the new Greek immigrant an extension of their identity: their religion, their 

language and their culture. Although there are non-Orthodox Greeks and non-Greek 

Orthodox parishioners, the Greek Orthodox community is a distinct and unique identity 

combining both nationalism and religion. Being physically away from their nation of 
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Greece, Greeks then turned to the Orthodox Church to lead and guide their identity 

(Orfanos, 2002). 

Through the years the archdiocese has accommodated this need for both Greek 

immigrants and American-born Greeks who were at risk of losing some of their Greek 

identity to the melting pot that America became. “For the American-born, even as the 

immigrant past fades, the church community becomes the prime definer of Greek ethnicity 

in this country” (Orfanos p.86, 2002). “It is hard to conceive of any rearrangement of 

Greek-American life that would not have the church at its core if a Greek identity is to be 

passed down the generations” (Orfanos p.86, 2002). 

 Under the leadership of the primates of the Greek Orthodox Church in America, 

organizations and social and learning institutions were founded to strengthen the Greek-

Orthodox identity. The establishment of Sunday schools, day schools and afternoon 

schools as well as an undergraduate college and a seminary solidified the Greek Orthodox 

Church as a major educational channel for the Greek community. Social organization such 

as GOYA, summer camps and the Olympics offer youth a chance to connect with the 

church and the Greek community at large by offering the opportunity to meet others with 

similar backgrounds and cultural experiences, establishing a community identity and sense 

of solidarity. In addition the church’s own philanthropic organization reinforce the life-

giving impact of the church since it is a place for those in need to be able to turn to and 

receive sustenance (Orfanos, 2002). 

Yet the archdiocese is not without ongoing disputed issues. There is a major 

divide within the Greek-American community that has had major consequences on the 
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dialogue about its future. A primary concern for the earlier Greek immigrants was 

preserving their language. Many of the first immigrants did not plan on staying in 

America, so it was of the utmost importance that their children know the Greek language 

for when they returned to their homeland. “Greek was spoken at home — for the most part 

limited to the exigencies of daily living. The intensity of the desire for Greek-language 

maintenance is exemplified by the fact that every time a new community was organized, 

the establishment of the church was followed by a Greek-language school or class” 

(Orfanos, p.188 2002). 

The Greek language was the glue that held together the religion and the 

nationality. However the first-generation children of immigrants were being raised in the 

American culture, where the English language was pervasive. It became their primary 

mode of communication. In order for the archdiocese to keep the following generations of 

American-born children connected to the church, it needed to address the language issue. 

“What aggravates the language question is that the liturgy has a unique importance in 

Greek Orthodoxy. The laity’s presence and participation is indispensable in the liturgy. An 

Orthodox priest cannot celebrate the Eucharist without lay participation. The churchgoer 

wants to find his or her faith adequately — indeed inspiringly — embodied in the words 

and acts of the liturgy… That part of the religious experience that makes the most 

pervasive and persistent public manifestation and moves most hearts. It is through the 

liturgy that Orthodox Christians — more so than Occidental Christians — are formed in 

their Christian allegiance.” (Orfanos, p.91 2002) 

In 1970 Iakovos advocated for an English liturgy, having understood the 

importance of reaching out to American-born generations. The move was permitted on the 
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authority and judgment of each parish priest with the approval of his bishop. However 

“the Greek Orthodox Church was more ready for English in 1965 than it was in 1985.” 

(Orfanos, p.91, 2002).  With a new influx of immigrants in the 1980’s, the older 

traditionalists now had support in their quest to keep the Greek language as the primary 

language of the church. “Yet, despite resistance, the church in America has begun to adapt 

to linguistic change” (Orfanos, p. 92 2002). Currently churches with a larger population of 

American-born Greeks use more of the English language in the liturgy while communities 

with a larger population of new immigrants and traditionalists offer services entirely in 

Greek (Orfanos, p.92 2002). 

Along with this conflict regarding the Greek language or possibly because of it, 

there is also the major conflict of identity for the Greek community, which also impacts 

the church. “The church has gone through some painful transitional stages: First that of an 

uncompromising commitment to the preservation of the Greek national identity. Second 

that of recognizing that the young were being brought up in the United States and were 

Greek-Americans” (Salutos, p.395-401 1993). “In the first two generations, Greekness and 

Orthodoxy converge, but by the third generation, a differentiation and divergence 

emerges” (Orfanos,p.162 2002). The community underwent a sort of ethnic identity crisis 

with the older generation trying to keep their children within the realm of the Greek-

Orthodox identity that is who they are and the newer American culture pulling them in a 

different direction. “‘Greekness’ (nationality) gives way to ‘American-ness’ and 

‘religiosity’ as aspects of Greek ethnic identity” (Orfanos, p.162-163 2002). The church 

and the Greek-American community found themselves on opposing sides, both vying for 

the identity of the community. Those who view themselves as Greek Orthodox tend to feel 
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more allegiance to the church and archdiocese. Those who view themselves as Greek-

Americans are generally second- and third-generation who have taken on a more ethnic 

identity (Orfanos, 2002). 

Greek-Americans “are not Greeks living in America, nor Americans living in Greece. 

They are their own unique selves created from a unique mode of adaptation. Greek-Americans 

have been able to put one foot into but keep one foot out of the melting pot. Consequently they 

are well enough versed in mainstream American culture to succeed brilliantly in it while 

simultaneously not buying into mainstream culture to the point where they lose themselves in it” 

(Athens, p.31 1996). 

The cord which holds together all Greek-Americans — whether born in Greece or born 

in America, whether first-generation immigrants or from mixed marriages dating back many 

years — is the Greek Orthodox Church. “The American generations are in many ways more 

Greek Orthodox than their contemporaries among middle-class youth in urban Greece. The tie 

the church has with its young people speaks not only to the appeal of the Orthodox heritage and a 

clergy responsive to youth but also to the gallant efforts of the forebears to establish a Greek 

Orthodox presence in a strange land” (Orfanos, p.89 2002). 

While holding tightly to its traditions, the Greek Orthodox Church has also allowed 

some modern reform, which appeals to the American community members. The process of 

Americanization in the Greek Orthodox Church is evident in many places. Within the church 

service, the traditional male canter, or psalti, has given way to a choir with organ 

accompaniment. The traditional segregation of men in the front of the church and women and 

children in the rear does not apply to churches in America. In addition for many years until very 
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recently, Greek priests in America shed their beards and clergy dress of flowing robes for a more 

modern, clean-shaven suit look. 

Just as immigrants come to a new land and must find their way through the 

intricate maze of trying to maintain some of their old identity while conforming to the 

ways of their new home, so the Greek Orthodox Church underwent a similar 

transformation. Without changing or compromising the canonical tenets, the church has 

tried to connect with the population over the years in an effort to not only hold on to its 

congregation but also grow with the acceptance of non-Greek members. 

Many times these added changes were fought, invoking criticism and causing 

controversy as traditionalists tried to hold on to their old ways. As a form of checks and 

balances, the Clergy Laity Congress is composed of priests and elected lay delegates from 

the parish, and the Archdiocesan Council is composed of lay people appointed by the 

archbishop and charged with discussing and implementing any approved ecclesiastical 

decisions. 

History of Greek-American Education 

          Education is a never-ending pursuit that is believed by many ancient philosophers 

and historians to be the basis of every successful and strong society. A famous English writer, 

Gilbert K. Chesterton, once stated “education is simply the soul of a society as it passes from one 

generation to another.” The word “education” is interchangeable with the Greek word 

“pedagogy,” which means the method and practice of teaching. The concept of pedagogy dates 

back to Ancient Greece and the beginning of the Greek education system, as it was when 

democracy and its practices were at their peak. The term first founds its way to the United States 
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in 1776, when a Greek immigrant named Ioannis Yiannopoulos converted his home into a Greek 

school in the United States with the purpose of maintaining the Greek education system, one of 

the oldest and most influential education systems known around the world. Yiannopoulos, 

through teaching and guiding Greek children, gave their families hope that even though their 

children were growing up away from their motherland, they wouldn't be entirely severed from 

their Greek roots. 

          After the development of this first school, there were not any noteworthy 

movements of Greeks education in the United States until after 1821. The Greek Revolution had 

just ended, and most Greeks were looking for a safer place to reside with their families or a place 

to start a new life, leaving behind the troubles and difficulties they endured. Greeks who had 

survived the revolution as well as the massacre of Chios by Ottoman troops began considering 

migrating to the United States. This wave of immigrants was primarily concerned with finding 

jobs and saving money to send back to any family back in Greece, so there was minimal 

attention given to the expansion of Greek education in America. 

Greek schools were being built with the focus of providing a proper education for all the 

children that had migrated to the United States from Greece but had difficulties keeping up in 

American schools due to the language barrier. In the Greek schools, these students were able to 

gain knowledge equivalent to that of their American counterparts while maintaining a connection 

to their cultural roots and melding Greek and American customs and traditions, creating a new 

environment and lifestyle for themselves. 

After these first schools were built in the 1800s, Greek education continued to expand in 

the United States while responding to the uptick in the immigration rate of Greeks to America. 
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The present-day Greek-American school community has reached a total of 335 day schools 

around the country. The majority of the schools are located in New York, New Jersey, 

Massachusetts, Pennsylvania, Illinois, Florida and California, which are the states in which most 

of the first immigrants chose to settle and develop communities. However schools today are 

somewhat different than those first established in the 1800s — the biggest change in operations 

being the primary language of instruction. The curriculum in early schools was taught in Greek, 

and English was taught to the students as a second language that was necessary for navigating 

their new country. Nowadays the reverse is true. 

Greek Parochial Education in America 

According to the Greek Orthodox Archdiocese, the aim of Greek education is to instill 

the Greek Orthodox heritage in the minds and hearts of youth. The goal is that, by helping young 

people understand and appreciate the values and traditions that form the foundation of Greek 

Orthodoxy Greek education will contribute to the development of well-informed and responsible 

members of the Greek Orthodox Church. The purpose of educating Greek Orthodox Americans 

is not only to preserve the Greek culture but also to preserve the faith that comes with it. Faith 

plays a large role in understanding Greek education and in effectively teaching it to students 

(Hatziemmanuel, 1984). 

In order for Greek education in the United States to reach its potential, Greek 

immigrants decided to establish schools. The first school for Greek-language studies was 

established in St. Augustine, Fla., in 1777, after the first group of Greek immigrants settled in 

New Smyrna, Fla. (Spiridakis, 2002). They worked collaboratively with their parish church on 

the project. The first Greek day school, the Greek Institution of Chicago-Hellenism, was 
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established in Chicago, Ill., in November 1905 to provide both elementary and secondary 

education for area students. Twelve parish council members assumed the management of this 

school, and on Jan. 28, 1905, the Greek immigrants of Chicago held services inaugurating the 

school (Patrinacos, 1975).  

In the years to come, another eight Greek schools emerged in Chicago alone some were 

full day schools with a bilingual English and Greek curriculum while others were afternoon and 

Saturday schools with only a Greek-language curriculum. Although most Greek-American 

children attended Chicago Public Schools, the majority also attended afternoon and Saturday 

schools, where they learned the fundamentals of the Greek Orthodox faith along with Greek 

language and culture. (Salutos,1964) 

During the first several decades of the 20th century, the planning of and organization for 

Greek day and afternoon schools varied greatly throughout the United States. Acknowledging 

both the connection between religion and Greek schools and the need for centralization of Greek 

education in the United States, Athenagoras founded the Supreme Educational Council in 1931. 

In 1935 there was a plethora of Greek immigrants entering the United States, which resulted in 

the creation of 414 afternoon schools and five-day schools in America (Scourby,1984). 

Since there was a growing demand for Greek schools, there was a need for clearly 

defined goals for Greek education in the United States. In an article appearing in the Orthodox 

Observer in 1935, Stephanopoulos reported that the schools needed to succeed at a number of 

objectives. The objectives were to create a standard curriculum, organize a coordinated teaching 

staff with proper supervision, develop a uniform system of teaching, foster a reward structure for 
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the teaching staff, expand the number of Greek schools in America, and the gather statistics for 

the evaluation of these schools (Orfanos, p.187, 1987). 

From 1968 to 1971, the Immigration and Naturalization Act of 1965 allowed for 86,344 

to enter the United States (Scourby, 1984). Greek bilingual programs were created in Chicago 

and New York, funded by the Bilingual Education Act of 1967 (Spiridakis, 1987). This was the 

first time that Greek-Americans did not have to send their kids to afternoon schools in order to 

learn the language. They could send them to high schools that taught the Greek language. 

The Greek Orthodox Archdiocese of North and South America played an active role in 

the establishment of schools and programs responsible in the maintaining and furthering of 

Greek education in the United States. Athenagoras founded the Supreme Educational Council, 

which was later succeeded by the Office of Education of the Greek Orthodox Archdiocese of 

North and South America. This office was formed to create and oversee any programs relating to 

Greek education in parishes. 

Iakovos had ambitious plans to further Greek education in the United States. In his 

message to the representatives of the 16th Clergy Laity Congress, he mentioned a broad 

educational program with many ideas. Iakovos asked for the enhancement of the religious-

education program currently used in the archdiocesan schools and parishes. He recommended 

that qualified teachers with an enhanced curriculum teach Sunday schools. He also requested the 

establishment of a Boy Scout program. He supported the creation of day schools by the wealthier 

communities because he believed that they were a definite assurance of the future of our church 

(Argyris, 2001). He made sure that the Hellenic College Holy Cross Greek Orthodox School of 
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Theology received accreditation from the New York State Department of Education 

(Hatziemmanuel, 1984). 

From the year it was founded until 1960, Saint Basil Academy functioned as a teachers’ 

training college for anyone wanting to teach the Greek language. This college consisted of a 

three-year course of study and its grade school included a kindergarten through eighth grade 

program. When Iakovos took his position, he found a school with limited staff and insufficient 

dormitories, classrooms and other physical facilities (Hatziemmanuel, 1984), so he put a 

program into action for the development of all three areas. For a short period of time — from 

1960 to 1961 — the institution was placed under the leadership of Bishop Germanos Polyzoidis, 

and in 1962 under that of the Rev. Father Demetrios Frangou with professor Emmanual 

Hatziemmanuel as the his assistant, who was solely responsible for the finances. With the 

momentum from the new initiative, Iakovos also helped appoint qualified professors and 

instructors to teach at this institution. He also tried to secure the cooperation and financial 

support of the Greek-Americans, American Hellenic Educational Progressive Association (or 

AHEPA) and Pan Arcadian Federation as well as wealthy Greek-Americans to help enable him 

to realize his goal of expanding. Within a few years and with financial support received from 

AHEPA, the AHEPA School for Boys and Girls was opened in 1962. The building was split with 

the grammar school occupying the ground floor and the college inhabiting the upper floor. 

Although Saint Basil Academy began as a teachers’ college, with help from the Greek 

community, it expanded to a state-certified child residential center, licensed to care for up to 30 

minors. The academy has become an iconic establishment and has served a major role in the 

spread of Greek education throughout the United States. 
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In 1972 the archdiocese’s Office of Education submitted a syllabus for the teaching of 

Modern Greek as a foreign language in American high schools to the education authorities to the 

state of New York. The syllabus was approved by the state, and the archdiocese’s Office of 

Education was held responsible for preparing and administering the New York State Regents 

Examinations in Greek in public high schools for full foreign language credit. Since the creation 

of this test, thousands of students enrolled in 8th grade at parochial day schools and in American 

high schools have taken the Greek Regents and received credit in Modern Greek. In an article 

addressing ethnic language in America, The New York Times “praised the Greek archdiocese for 

having a sizable school network and noted that, together with religious education, a 

comprehensive program of teaching the Greek language, history and cultural heritage is offered” 

(Hatziemmanuel, p.45, 1976). 

 The Iakovos educational programs were implemented by may parishes. The 

establishment of new day schools was a major accomplishment as was the academic 

reorganization and physical expansion of Saint Basil Academy. These new initiatives proved 

vital for the survival of the Greek language as well as the Greek Orthodox religion. Iakovos was 

able to create a new school syllabus with guidelines on the instruction of Greek as a second 

language plus Greek history, culture and religion. Moreover a new series of books for the 

teaching of the Greek language and history and culture was published under the title “Learning 

Greek.” Iakovos went as far as writing a new syllabus for teaching of the Greek language in 

American high schools. This syllabus was reviewed by the New York State Department of 

Education and was found to be an excellent blueprint for the teaching of Modern Greek 

(Hatziemmanuel, 1976). 
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Between the years of 1959 and 1969, several additional schools were established: A. 

Fantis Parochial School of Saints Constantine and Helen Cathedral of Brooklyn, N.Y., in 1963; 

the Rev. Thomas Daniels School of Saints Constantine & Helen Greek Orthodox Church of 

Washington, D.C., in 1963; Soterios Ellenas Parochial School of Kimisis Theotokou Church of 

Brooklyn, N.Y., in 1966; School of the Metamorphosis/The Greek Saturday School of 

Transfiguration of Christ Greek Orthodox Church of Corona, N.Y., in 1967; and The Greek Day 

School of St. Demetrios Greek Orthodox Church of Jamaica, N.Y., in 1967. All of these schools 

included prekindergarten, kindergarten, elementary and middle school programs. The archbishop 

was influential in eliciting financial contributions for the establishment of these schools. 

(Hatziemmanuel, 1984). 

Many of these institutions have placed a different degree of emphasis on the Greek 

language, giving way to a variation in the proficiency among the students in various schools 

(Spiridakis, 1987). More and more schools are now interested in producing students who are 

proud of their Greek heritage rather than just producing Greeks (Orfanos, p.87, 1987). 

According to the Archdiocese’s Office of Greek Education, its main purpose is to 

constantly improve the Greek-studies programs of parochial day, afternoon and Saturday schools 

and to aid the teachers in their work. To help these teachers, the department provides community 

schools with professional-development opportunities and supplies such as teachers’ seminars and 

workshops, curriculum guidelines, books, etc. The educational curricula presented by the 

Archdiocesan Department of Greek Education, in addition to teaching the Modern Greek 

language, have always aimed at imbedding in the minds and hearts of our youth the spiritual, 

moral and cultural values of our Greek Orthodox Faith and cultural heritage. The program aims 

at helping young people to comprehend the meaning and appreciate the value of the cultural and 
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religious heritage of our Greek Orthodox Church. Thus, it should be viewed as a vital component 

of the overall educational program in each school (Makedon, Maria. Personal Interview. 5 June 

2015). 

As of the 2014-2015 school year, there are eight operating day schools in the state of 

New York alone. The day schools in the state of New York are: The Cathedral School of Holy 

Trinity Cathedral in Manhattan, N.Y.; A. Fantis Parochial School of Saints Constantine and 

Helen Cathedral in Brooklyn, N.Y.; Dimitrios & Georgia Kaloidis Parochial School of Holy 

Cross Greek Orthodox Church in Brooklyn, N.Y.; Greek American Institute in the Bronx, N.Y.; 

St. Spyridon Parochial School in New York, N.Y.; St. Demetrios Greek-American School in 

Astoria, N.Y.; The William Spyropoulos Greek-American School of the Greek Orthodox Shrine 

Church of Saint Nicholas in Flushing, N.Y.; and the Efstathios and Stamatiki Valiotis Greek 

School of Holy Cross Greek Orthodox Church in Whitestone, N.Y. (Makedon, Maria. Personal 

Interview. 5 June 2015). 

All Greek parochial day schools adhere local and state mandates. Most if not all 

maintain nursery, preschool, kindergarten, and elementary and secondary programs. All of the 

day and afternoon schools include the teaching of the Modern Greek language, history, culture 

and elements of the Greek Orthodox religion as well. Both the day schools and afternoon schools 

are under the umbrella of the Greek Orthodox Archdiocese of America and cooperate with the 

archdiocesan school system (Makedon, Maria. Personal Interview. 5 June 2015). 

The shift in student population indicates that the Greek Orthodox parochial day schools 

may very well serve the broader communities surrounding them. Families from the 

neighborhood choose to send their children to the Greek Orthodox day schools for their primary 



 

 
 

39 

and secondary education because of the Christian atmosphere, family environment, personal 

attention, and the sound education they offer. Additionally, the shift prompts us to think that a 

new philosophy defining the purpose for existence of the Greek Orthodox parochial schools – at 

least for those serving the broader American communities– should be drafted and adapted to 

those families’ needs. The Greek Orthodox parochial schools have all the potential to attract 

greater numbers of students from the neighborhood and better survive the financial hardship. 

They need, however, to take up the challenge and change the aims and objectives of their 

curricula to meet the new student population’s educational needs. They also need to 

systematically follow the mandates of the federal, state, and city education authorities, in order to 

benefit from the services that are available for the nonpublic schools  (Makedon, Maria. Personal 

Interview. 5 June 2015). 

In addition to the parochial day schools, approximately 300 parishes from within the 500 

communities in the United States sustain afternoon Greek language schools or Saturday 

programs as well as classes for adults for the teaching of the Greek language and culture. It is 

estimated that 25,000-30,000 students, ages 6 to adult, are enrolled in these programs. The 

Archdiocesan Department of Education oversees the parochial day and afternoon schools, which 

constitute the Archdiocesan School System. Under its supervisory capacity and as the regulatory 

authority of the educational material to be taught, the Archdiocesan Office of Greek Education 

provides the community schools with support when needed.  (Makedon, Maria. Personal 

Interview. 5 June 2015). 
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The archdiocese currently promotes Greek education in the United States by publishing a 

series of textbooks titled “Ta Ellinika Mou,” or “My Greek.” The textbooks were created in 

order to enhance the Greek study programs of the parochial day, afternoon and Saturday 

community schools. They textbooks were given to the public and the Greek schools in the United 

States free of charge. These books are used to help children understand the fundamentals of the 

Greek language while also using the English language for instructions. These books use familiar 

streets and landmarks as well as holidays celebrated so that children can reference and 

comprehend using their everyday settings and experiences. The “Ta Ellinika Mou” series was to 

be used by all Greek schools in the archdiocese as their standard educational text 

(Efthimiopoulos. Ioannis, Personal Interview. 5 June 2015). 

The Greek language books written by the Office of Education of the Greek Orthodox 

Archdiocese were instituted because of the need that existed in the United States. Greek 

Parochial Schools as well as the Greek afternoon school have used the Greek books written by 

the University of Crete. While those books were very efficient for second generation Greek 

Americans, they were very challenging for third and fourth generation Greek-American children. 

In addition to the language difficulties the old text were very dated.  Created and written in 

Greece, these books were geared for children that lived in Greece or other European countries. 

The University of Crete did make several attempts to modernize the text however, they still fell 

short of capturing the Greek-American experience. The text that the Archdiocese spearheaded 

was created around the experiences of children living in the United State.  Dr. Efthimiopolos 

expressed the desire for the Archdiocese to create a continuation of the new material for students 

up to the eighth grade. Efthimiopoulos, a Greek educator himself, has understood the need to 

teach Greek as a second language. “We must no longer treat the teaching of the Greek language 
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as simply teaching Greek.”  The time has come to change the way we view the Greek language 

and the way it is delivered to the new generation of Greek speakers.”   The Archdiocese has 

understood its role in the continued preservation of the Greek language in the United States and 

has made tremendous strides to create a program conducive to second and third generation Greek 

language speakers.  In addition, to the Greek books Efthimipoulos stated that his office is 

working with the Greek Consulate to continue the Greek teacher exchange program with Greece.  

“This program must continue unless we find a better solution finding Greek language educators 

in the United States.”   While the program has helped many schools which needed desperately to 

fill vacancies in their Greek department, Efthimipoulos believes that these teachers while 

currently aiding our school have no knowledge of what encompasses a Greek-America student.  

Many of these educators have arrived from Greece with the preconceived notion that they will be 

teaching fluent Greek speaking students.  “These teachers arrive to the united States unaware that 

the majority of their students do not speak or understand Greek. In fact, many of the students are 

not even Greek. Unless they are trained to teach Greek as a second language they will not be able 

to perform their duties.”  (Efthimiopoulos. Ioannis, Personal Interview. 5 June 2015). 

The Ministry of Education, Lifelong Learning and Religious Affairs of Greece has also 

played an important role in the preservation of the Greek language in the United States. In 1976 

the ministry decided to assist the literacy effort of Greek education by creating teaching material 

to be used in the schools. To further its support, a counselor of education was appointed at the at 

the Consulate General of Greece in New York City with the purpose of providing assistance to 

the Greek-education programs in the area and for advising the minister of education in Greece on 

the progress of the Greek-American community in the United States (Hatziemmanuel, 1976). 
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In 1996 the Greek education ministry passed Law 2413/1996 (Government Gazette, 

1996), which, allowed qualified language teachers in Greece to apply for positions in other 

countries. This program was instituted in the United States in 2000. The Greek government 

created this program in an effort to preserve the Greek language abroad. This new initiative 

helped revive Greek education in America. Since the closing of Saint Basil’s teachers program in 

1973, qualified Greek teachers had become scarce. The demand for teachers was so 

overwhelming that many schools were sharing staff. The Greek ministry of education was not 

only sending staff to schools abroad but financially funding the program as well.  This was also 

beneficial to all of the day school in alleviating the financial burden and obtaining qualified 

instructors in the Greek language. The program was not without its issues — primarily for the 

Greek teachers who were relocating to the United States. Many of these teachers were under the 

impression that they would be teaching first-generation Greek children and they were unaware of 

the cultural shift that had occurred over the years. The majority of the Greek-American day 

schools had a great percentage of non-Greek children. Eventually the problems were worked out 

and the program became part of most Greek-American schools. 

 In the past two decades, Greek education in the United States has been facing many 

difficulties. In New York alone, enrollment in day schools has seen a 13 percent decline, and 

enrollment in afternoon schools has only been increased by 3.2 percent. As a result there has 

been an ongoing debate on whether all students — regardless of nationality and religion — 

should be eligible to attend Greek-American schools (Makedon, 2012). The enrollment decline 

can be attributed to the same challenges that plagued the schools since their inception: the 

financial instability of many of these parishes. This financial strain has forced communities to 

pay teachers lower salaries, resulting high teacher turnover. In addition the lack of quality 
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instructors results in the diminished quality of education and curriculum offered to the students 

(Constantellou, 1995).  

Greek American Day Schools of New York City 

During the 2019-2020 school year, there are 6 functioning Greek schools and 6 schools 

that have unfortunately closed. “The Greek Orthodox parochial day schools adhere to the NY 

State mandates regarding curricula and student assessment. They all maintain pre-school and 

kindergarten classes as well as elementary and junior high school grades. Only the St. Demetrios 

Cathedral in Astoria maintains a full high school” The day schools in the district offer a Greek 

program of studies that incorporates the teaching of the Greek Orthodox faith, language, history 

customs, and traditions.  

 

Greek-American Institute 

           1912  The 

         

  The church of Zoodohos Peghe can be traced back to the early 1900’s. It was built by the 

early Greek immigrants lived in the Mott Haven and Melrose sections of The Bronx, as well as 

in various parts of Manhattan.  The Greek-American Institute was established immediately after 

in 1912. This was the first Greek-American day school to be opened in New York. The main 

reason behind the creation of the school was that the families of Greek immigrants needed to 

remain connected to their roots and make sure that their children were given a proper upbringing 

in a community where there would by other Greek children.  
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  The school started off as both a day school, and an orphanage, which is why the students 

attending this school were divided into two group: the insiders- children who not only attended 

the school in the mornings, but lived in this building overnight-and the outsiders-children who 

only attended this school as a day school. The orphanage did not remain a part of the school and 

was finally closed. The school was forced to relocate several times through its existence due to 

the lack of funding. These National Bank of Greece finally bailed the community out giving 

them a loan so that the school could continue to function without any more fear of closing. 

  The school continued to emphasize the importance of learning both the Greek and 

English language equally. Students spent half of the school day participating in classes taught in 

the Greek language and the other half of the day was spent in classes taught in English. The 

Greek courses offered were in reading, writing, grammar, orthography, mythology, Greek 

history, geography and religion. 

  The curriculum, which was taught in English, consisted of courses such as, mathematics, 

grammar, history, reading and writing. The curriculum however did go through changes as time 

went by. The split in the amount of time spent teaching Greek and English significantly change 

and a greater amount was placed on the English curriculum.  For the purpose of maintaining a 

healthy Greek environment for their children, the Greek immigrant parents continued to stress 

the importance of learning the Greek language and keeping them in an environment with 

children from the same culture having a similar upbringing.  The Greek curriculum eventually 

decreased significantly and students were given two periods of Greek.   

  The shift of GAI to an American language based school, forced the school to become 

more "Americanized".  The Greek children that once attended GAI became more accustomed to 
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an all American lifestyle and thus the community had no intention of ever changing the school 

back to its original form.   

  The Greek American Institute has a remarkable history from the time of inception by its 

the fathers of the school to the leaders of the community today who continue its their vision. 

What exists today is an institution that continues to educate children while promoting the Greek 

language and Orthodox faith. 

The Greek Cathedral School  

1949 

  

The Archdiocesan Cathedral of the Holy Trinity serves as seat of the Archbishop of 

America. The Holy Trinity parish was founded in 1892.  The Cathedral was the second Greek 

Orthodox Church in the Americas, and the first in New York City. It is the largest Greek 

Orthodox Church in the Western Hemisphere. In 1891 the Holy Trinity Greek Orthodox parish 

rented part of an Evangelical church as the church's first home. In 1904 it purchased and moved 

to a permanent church building. In 1927, the church burned down and a new church was built. In 

1933 “The Cathedral of all of Hellenism in America” was built. 

In 1949, the Cathedral of the Holy Trinity, established a Greek day school to serve Greek 

families in the New York City area by instilling an appreciation of the Greek language, culture 

and history in their children. Throughout its existence the Cathedral School has constantly 

maintained its mission by putting faith in the belief that intellect and character are closely related 

in expressing core values of learning, commitment and community. Located on 319 E 74th 

Street, the school holds true to its belief by offering a valuable and memorable education to 
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approximately 163 students ranging from the Nursery all the way to eighth, its highest grade.  

Aside from all the common subjects such as Math, English, History, Science, Social Studies and 

various electives, Mythology is taught from Kindergarten to 4th Grade, and then Ancient Greek 

joins the curriculum from 7th to 8th Grade.  

The Cathedral School was first established to serve Greek families in New York City, 

today however the school serves an international population where only half of the students are 

second third and even fourth generation Greek Americans. Such a diverse student population at 

The Cathedral School reflects the schools iconic and traditional view of Hellenism as a model 

that produces creative and academically strong graduates. 

Since its foundation in 1949, the school has been in existence for approximately 66 years. 

The school is still open to this day and still continues its mission of “excellence through the 

classics”, trying successfully to prepare students for further education after the 8th grade. With a 

proper academic background and foundation along with a wonderful installment of Hellenism 

these students will have more than just books to carry with them for the rest of their lives.  

 

Saint Spyridon Greek-American School 

1958 

While officially incorporated by the State of New York on June 25, 1931 under the name 

"Washington Heights Hellenic Orthodox Church, Inc.," Greek Orthodox faithfully residing in 

upper Manhattan had attempted some years earlier to organize a parish.  Reverend Kanellos 

Kanellopoulos held service in various locations and the Church was named Pantanassa the 

Virgin Mary. It was not until the assignment of the Very Reverend Archimandrite Vaselios Lokis 

in 1931 that the church was organized and named Saint Spyridon.  
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              Archimandrite Lokis celebrated the first Divine Liturgy in January 1935 and 

Archbishop Athenagoras consecrated the church in March of the same year. During the services, 

Mr. Paul Coufos had the distinction of serving as Godfather of the community. In 1936, Rev. 

Lokis was named Dean of the Annunciation Cathedral in San Francisco. The Rev. Archimandrite 

Chrysostomos Papalambrou was assigned as pastor. In September of the same year, the purchase 

of 124 Wadsworth Avenue was finalized by 1937 the community of Saint Spyridon grew to 

become one of the largest communities of the Archdiocese, supported by 850 members. It was 

reported at a general assembly meeting in November 1942, that membership had increased 

substantially and the Sunday school with 600 students was the largest in the entire Archdiocese. 

         It was during his pastorate and the presidency of George Mikroulis that the community 

built its Parochial School. The dream of providing a school for the community where our young 

men and women could learn their Orthodox faith and cultural roots became a reality. On Palm 

Sunday, April 26, 1959, Archbishop Iakovos, in the presence of a large congregation, officially 

opened the Saint Spyridon Parochial School. In recognition of their large donations, the parish 

assembly named the school "The Theodore P. Tsolainos - Constantine P. Goulandris Parochial 

School." 

            The community continues to grow has the years go by making. Saint Spyridon the largest 

parish in the United States with over 900 members. The Saint Spyridon School graduated 

hundreds of students, many of them going on to New York City's specialized high schools and 

later assuming prominent positions in their respective careers. Saint Spyridon, like many other 

inner-city parishes, saw the number of parishioners decline dramatically. The school today is 

home of one of the largest Pre-K programs in New York.  The School continues to educate 

children of different backgrounds and at the same time promotes the Greek Orthodox faith, 
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Greek heritage and language. In spite of this, the community continued to serve the needs of its 

parishioners, while at the same time, searched for a new role for itself in the coming 21st 

century. 

ARGYRIOS FANTIS PAROCHIAL SCHOOL 

1963 

 

In 1913, a small group of Greek immigrants living in Brooklyn, New York decided to 

construct the first Greek Orthodox Community in Brooklyn. Three years afterwards, on April 

16th 1916, the establishment of Saint Constantine and Helen Cathedral was finalized in Brooklyn 

Heights. With the continuous growth of Greek immigrants throughout the early 1900s the Saint 

Constantine community purchased a building on State Street, which was used as an afternoon 

school of its youth and as a Community Center of its cultural functions. Parishioners and church 

members had the goal of pursuing their own academic institution and therefore started a 

campaign to collect funds and raise money to make their goal a reality. Fortunately for them and 

the Greeks of the community, they were able to raise the sufficient amount to build the new 

school. The school was subsequently named A. Fantis in honor of the schools primary 

benefactor, ArgyriosFantisthe founder of our company Fantis Foods Inc. The Fantis Family 

continues to support the school today. Mr. A. Fantis Family was very excited to be a part of this 

special Greek-American community. 

A. Fantis Parochial School finally opened its doors to the public in 1963 at 195 State 

Street, welcoming over three hundred and fifty children. The school’s grade level ranges from 

Nursery/Pre-school to 8th grade and is co-educational. Today the student body is made up of 

approx. 180 students. The total amount of classroom teachers is 24, which makes the ratio 
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between teacher to student is 1:7. The fact that it’s a parochial school makes it mandatory for 

students to wear uniform unless informed otherwise by the principle. The annual average amount 

of tuition per child is about $6,500. 

The school continues to provide an education enriched by a deep knowledge of Greek 

culture and the Orthodox faith. The similarities of faith and culture between each student and 

member of this institution created(s) strong familial bonds and friendships. Serving as a gateway 

to success, A. Fantisgives students the benefit of living in America and giving them ongoing 

opportunities but at the same time pass on the message that preserving and exploiting their Greek 

heritage will act as their identification in the sundry world. As time progresses, the goals and 

passions of the founders remain clear and strong to all students and faculty even though the 

school experienced a significant decrease in the past few decades. Since 2005, the school openly 

welcomes children baptized in all Christian traditions, which is beneficial to both Greek and non-

Greek students because non-Greeks learn about the Greek culture and language and the Greek 

students are exposed to non-Greeks, which will make their transition from middle school to high 

school much easier. Currently, the school has students who speak fluently in other languages 

such as Spanish, Italian, French, and Finnish. 

Regardless of the fact that the Greek-American population in the New York City is 

decreasing, A. Fantis Parochial School still maintains to regulate even though the other three 

Greek-American schools in Brooklyn shut down. It is safe to say that this school seems to be 

doing well and will continue to thrive as long as it welcomes non-Greek children and continues 

to provide its students with knowledge of the Greek culture, religion, and the right school 

activities. 
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Soterios Ellenas School 

1966-2005 

The Greek Orthodox Community of Kimisis Brooklyn was founded in 1931. It was 

initially known as the Greek Orthodox Community of Bay Ridge. The parish was later moved 

several times but its final and current location is 224 18th street. In 1937, the Archdiocese of 

North and South America officially recognized Kimisis Theotokou Greek Orthodox Community 

as a parish.  

 By the 1960’s, the Kimisis community took on the responsibility of creating a Parochial 

School.  Father Titus Siligardakis was assigned to help with the development of the project. Mr. 

Soterios Ellenas a well establish restaurateur made a donation to help the community begin this 

great undertaking. The community decided to name the school the Soterios Ellenas Parochial 

School, after it’s benefactor. In 1966 the Greek-American School opened its doors to fifty-four 

students. 

 In 1970, Father Titus was appointed a higher position as Metropolitan of Rethimnos and 

Avlopotamou, Crete. Father Evdokimos Kokkinakis then took his place as the new priest of the 

Kimisis parish and school. In the same year, the community, as a whole, was honored for its 

excellence in youth ministry, but more specifically for its scouting program that was established 

in the 1960’s. During the mid-1980’s, the school was expanded to include a new wing and a 

library.  

 Throughout the years the school witnessed a significant drop in registration and decided 

to create a board that would seek alternatives for the survival of not only SES but also the 

various other Greek schools in the area. The board initial made several recommendations to the 
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other Greek schools to merge as on large Greek American School in Brooklyn. Unfortunately, 

due to the indecisiveness as to who will have control of the school that idea quickly died. The 

board decided that it would be beneficial for the community to create a charter school. This idea 

was unanimously approved.   

In 2005, the school grounds were leased to the Hellenic Classical Greek Charter School, 

which was the first elementary charter school to offer the Greek Language in the Metropolitan 

Area. In the beginning of this transition, the school grounds were shared. The Soterios Ellenas 

Parochial School was later closed and converted into the Hellenic Classical Charter School. It 

closed due to the financial struggles it faced being a Greek American private school, as well as 

the lack of student enrollment and funds. This new school, HCCS, is a thriving school that is 

currently undergoing an $8.3 million dollar expansion. This expansion is expected to nearly 

double the school population in size. 

  Although the School closed due to various financial reasons, it truly was a 

successful educational institution. Its successor, the Hellenic Classical Charter School has been 

well received by all Greek and non Greeks of the community.  Even though both schools were 

very different they do share one important idea.  Today the Hellenic Classical Charter teaches the 

Greek language to hundreds of children from different cultures. This is what sets them apart from 

other charter schools. HCCS is a continuously growing school and in the future will hopefully 

become more successful in its endeavors.  

 

Saint Demetrios Jamaica Day School 

1966-2013 
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The Saint Demetrios Community of Jamaica has been serving the Greek-community for 

over 88 years. In its long history the community has had its share of struggles. As Greeks moved 

into Jamaica, Queens from Manhattan the realized the need to establish their own parish. In 1927 

the Saint Demetrios Greek Orthodox Church of Jamaica was built. The church held its first 

service on October 26, 1927. Which was the anniversary of their patron Saint, Saint Demetrios. 

 Immediately after the church was built the community members wanted to create an 

afternoon school that would help their children retain their Hellenic values. Unfortunately, the 

church itself was not able to provide ample space for the children of the community. In order to 

accommodate these children different annexes were established in various locations. In the mid 

1950’s the community started building the present day Saint Demetrios church with an 

educational wing at 84-35 152nd Street. This site was finished on April 8, 1965. By 1962 the 

afternoon school had 5 more annexes added in South Ozone Park, Howard Beach, Cyprus Hills, 

and East New York area. By 1965 the community had 12 afternoon schools in Queens and Long 

Island.  

The Jamaica Day School was founded in 1966, with the help of Paul Prodromides, Mimis 

Therry, George Tzouros, and Paul Demas, President of the Community. Originally, the Day 

School included the grades Kindergarten through eleventh, but due to the lack of separate 

physical facilities it was reduced to Kindergarten through the ninth Grade.   

In 1981 a high school was established and named after Archbishop Iakovos in order to 

honor this great spiritual leader who served the Greek-American Community for 37 years. The 

home of the High School became the Metropolitan Building.  

 During the school year 2012-2013, the last year of the operation of the Day School, the 
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enrollment was 143 students. On its web page, this was posted: “St. Demetrios Jamaica Day 

School is a small, yet dynamic Parochial School located in Jamaica, Queens, educating children 

since 1967. We offer Pre-Kindergarten for 3-year olds, a free half-day UPK for 4-year olds born 

in 2008. We offer Kindergarten through 8th Grade and are fully accredited and follow NYS 

Standards based curriculum. Our program also includes extracurricular activities such as 

orchestra, art, Greek dance, basketball and after school homework club.”  

June of 2013 was the last year of operation of the Jamaica Day School after 47 years of 

service. It is worth noting that the High School had closed its doors more than 10 years earlier 

due to lack of students.  The financial obligations were too great for the parish to sustain. As 

difficult of a decision this may have been they understood that it was more important for the 

church to survive and continuing to serve the community.  

Today, as a service to its parishioners, the Community continues to offer an afternoon 

program with free tuition. As always, the mission of the St. Demetrios Greek Afternoon School 

is the systematic teaching of the Modern Greek language, the Orthodox Christian faith, and the 

history and culture of the Greek people. The St. Demetrios Greek afternoon School continues 

and will continue serving the needs of the Greek American Community in the area.  

  

School of Metamorphosis / Transfiguration of Christ 

Greek-Parochial School 

1967-2011 

On March 28, 1926, a small group of Greek Orthodox Christians living in Corona, New 

York met for the first time, in hopes of establishing their own Greek Orthodox community.  By 

1955, the construction of the church began. This new church was and still is located on 38th 
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avenue and 98th street in Corona, New York. It was built through the collections and the 

publications of a special journal, as well as the hard work of all the community members and 

church founders. After three years of dedication and hard work, the opening of the present-day 

Church of Transfiguration took place on Palm Sunday of 1958. With the blessings of Archbishop 

Michael Konstantinides and the devotion of all of the Greek Orthodox citizens who took part in 

its creation, the Greek Orthodox community of Corona began to flourish.  

The establishment of the Church of Transfiguration changed the lives of every Greek 

American living in Corona, New York. This church served as a place for all Greeks to turn to for 

guidance. It became a home to the love and prayers of every Greek in Corona and New York. 

The Church of Transfiguration stands as a unique spiritual center point. 

From the very beginning, members of the newly established community of 

Transfiguration strived to create a school whose primary purpose was to preserve the Greek 

heritage through the teaching of the Greek language. As a result, the effort to establish a day 

school in the community began in 1964. In October of 1965, a committee made up of all the past 

presidents of the community still alive was formed to oversee the construction of the school 

building. On December 5, 1966 the contract for the construction of the school building was 

signed.  

On September 10, 1967, the school of Metamorphosis was officially opened. The classes 

began the next day, with 15 students attending and Edward Stanley serving as the first principal. 

For the majority of the 20th century, the number of total enrollments and numbers of faculty 

continued to increase. Unfortunately, the population of the school of Metamorphosis, along with 

other Greek language schools began to slowly decline, due to the refusal of second and third 
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generation Greek-American parents to force their children to attend Greek school and by lack of 

qualified faculty to replace others who retired or died. Regrettably, by 2003, the student 

population had decreased significantly consisting of only 163 students.  

The school of Metamorphosis was a Greek-American parochial school, with classes 

starting from Pre-K until the ninth grade. It consisted of many innovating educational programs 

that provided children with the knowledge that they needed to excel in life. Not only did it 

provide Greek- American children with an education, but it also provided them with a family, a 

community, and a place where their Greek heritage will never be forgotten.  

In June of 2011, the school of Metamorphosis closed its doors. There were many reasons 

that contributed to the closing of the Metamorphosis School. One major factor was the 

demographics of the community. Corona once had many Greeks, but in the 1980’s the Greek 

population began to decrease due to an increase in crime rates and changes in the community. 

This resulted to a decrease in student population, which greatly affected the school, and it’s 

funding. This, along with very poor management, led to tremendous financial deficits that could 

not be restored. The school of Metamorphosis was ultimately forced to close down, with the 

hope that it would only be temporary.  

Since the closing of the school of Metamorphosis in Corona, has made multiple attempts 

to reopen as a charter school. The building is currently rented and used by a nearby public 

school. 

Three Hierarchs Greek-American Day School 

1975-2011 
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Three Hierarchs is the second oldest community in Brooklyn, New York. Established in 

1922 the Three Hierarch church has embraced many immigrants from Greece, Russia, Georgia, 

Ukraine and Armenia.  The original goals of the community where to, preserve and propagate 

the Christian Orthodox faith and tradition the Greek Orthodox faith, culture and language and to 

preserve the original Hellenic language of the Gospel. 

Three businessmen had the idea to create this community in Coney Island, Brooklyn.  

Vasilios, Ioannis and Gregorios decided to name the church Three Hierarchs since they were also 

three men trying to preserve their religion. The community provided a place for worship and 

religious teaching. Its Afternoon Greek Schools were established to help retain the language, the 

customs, and the culture of their forefathers. The community believed that by gaining more 

knowledge of the Greek helped the children identify with their Greek Orthodox faith.  As the 

community began to grow it became apparent that there was a need to expand the church.  In 

1943 the community purchased a new church and moved to their current location.  

With the purchase of this new church the community decided that it was time to build 

their own school facility ad youth center.  After many years of preparation raising the necessary 

capital the community decided to move forward in 1961. In 1975 with only three classes the 

Three Hierarchs opened their own day school.  The school wanted to acclimate the students to 

the Greek Orthodox faith with the principles and ideas of the Greek culture from ancient times to 

modern Greece. In addition, it wanted to produce students who could meet life’s’ demands in 

America and at the same time retain their Greek Orthodox identity. 

Three schools now operated under the parish, a Parochial School, a Greek Afternoon 

School and a Catechetical School. The Catechetical school only consisted of 130 students but the 
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student body was 85% mixed with Russian, Ukrainian and Georgian orthodoxy.  Due to the high 

number of bilingual students, the church started to have separate but equal liturgies each and 

every week in their native language and recently added Armenian liturgy. 

Throughout the years the community made great strides in helping the Greek 

communities in Brooklyn. Unfortunately, like many other communities before Three Hierarchs 

witnessed the departure of many Greek families form the neighborhood.  While the community 

struggled to keep the day school opened, the financial difficulties could not be absorbed.   

In a last attempt to save the school, the Three Hierarchs partnered up with Saint John’s 

University. Unfortunately, this partnership was not very successful and in 2011 the Three 

Hierarchs day school was closed. The community however continues its endeavors to provide a 

place where the Greek-American Christian goals can be perpetuated.  It also, continues to offer 

the children of the community Greek afternoon school language programs as it has for over 

ninety years.  

 
 

 

 

 

William Spyropoulos 

Saint Nicholas Greek-American School 

1977  
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In 1955, Dr. Anthony Vasilas and his father, Pete Vasilas proposed the creation of a 

Greek American community in Flushing, New York. Within ten weeks more than 450 Greeks 

came together to establish a church in Flushing.  His Grace Bishop Demetrius of Olympus 

granted approval of the church’s creation and Fr. Constantine Volaitis became the first pastor of 

the church. The church officially opened its doors on September 18, 1955. The naming of the 

church took place on Sunday November 13, 1955 at the Flushing Armory. 

As time progressed, the number of families in the community increased from 200 to over 

1000.Thus, in May 1964, a parcel of land at 196th Street was purchased. Archbishop Iakovos 

laid the foundation for a new church on October 11, 1964. Five years later, after the formal 

signing of the construction contract and an informal commencement ceremony, construction 

began on the new Saint Nicholas church. 

The Saint Nicholas Greek Orthodox Community in Flushing has always considered the 

education of Greek American youth as an issue of high importance. For this reason, over the 

course of its existence, the church and members of the community have established an 

elementary school, a day school, and an afternoon school, for students who are eager to learn the 

Greek language and culture.   

Soon after the church was established, the Greek Orthodox community in flushing 

founded the Stephen and Areti Cherpelis Greek Afternoon School in order to teach the Greek 

language and Greek heritage. For these two goals to be achieved, the school offered Greek 

language classes for Nursery and Kindergarten students, Greek language classes for native Greek 

speakers, and Greek as a Second Language for non-native speakers for grades 1-6. The school 

also offered Greek language classes for grades seven and eight and Greek Regents examination 
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preparatory classes. In an effort for students to come in touch with the Greek culture, besides the 

language, the school offered classes in Greek history, religion and culture as well as free Greek 

dance and theater classes. Today over 300 students attend twice a week to learn the Greek 

language. (Kromidas, 2015) 

In September 1977, the Saint Nicholas Church established the William Spyropoulos 

Greek American Day School as a parochial school for Grades K-8. In March 1997, the church 

was able to acquire property adjacent to the new building that served as a community center. 

Today, the school is the home of 467 students and 47 teachers and staff. (Tsounis, 2015) 

Mr. William Spyropoulos was always a great philanthropist and always supported the 

survival of the Greek language abroad. This is why it was not surprising that Mr. Spyropoulos 

donated money, which was to go towards the building of a parochial school.  In appreciation the 

school was named in his honor. 

The day school follows the Core Curriculum for all subjects as required by New York 

State, an intensive Greek Language and Heritage Program and a detailed religious instruction 

program taught by the Saint Nicholas church clergy. It also offers small classes with leveling in 

Reading, Math, Science and Greek (Grades 3-5 in reading, math and Greek. Grades 6-8 in math, 

science and Greek) and advance regents courses for qualified students. Spanish is also a 

language taught in grades 6-8. The school has computer and science labs, student publications, 

school-wide fairs, trips, assemblies and contents, as well as after school activities. Graduates are 

accepted into competitive high schools in the state. (Kromidas, 2015) 

A former student of the William Spyropoulos Day school, Kostas Koutsoubis said during 

the graduation ceremony of the class of 2013: “The second story began at the William 
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Spyropoulos Day School where I learned about Ancient Greece, classical Greek language, 

philosophy and the Byzantine Empire. Today we are here to perpetuate Hellenism in the next 

generation: you. Your graduating class persevered and obtained knowledge of Hellenism that 

will follow you for the rest of your life…” (Tsounis, 2013) It is evident from the words of this 

former student that the school focuses on Greek Education. 

The latest addition to the Saint Nicholas community of Flushing is the Saint Nicholas 

George &Evlavia Doulaveris Preschool. The school was established in January 2002. It is able to 

accept children aged two years and nine months through five years and six months. Every class 

has a certified group teacher and a trained assistant teacher. It works three to five days a week 

and offers either full day or half day programs depending on the age of the child. (Elinika 

Gramata) Today there are more than 100 students enrolled in the preschool. 

Even though these three schools could be considered separate institutions, they are all 

under the oversight of the Saint Nicholas Church in Flushing, New York. In many ways, the 

three schools are a continuation of one another. The efforts of the Saint Nicholas community 

have contributed greatly to the preservation of Hellenism in New York City. 

 

Demetrios and Georgia Kaloidis 

Holy Cross Greek American School 

1980 

 

The Holy Cross Greek Orthodox Church of Bay Ridge was built 1956 when a small 

group when a group of Greek immigrants agreed that there was a definite need for a Greek 
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Orthodox Church in the Bay Ridge section of Brooklyn. They knew that the area had many 

Greek Orthodox Christians. They were fully aware that the Greek Orthodox Church would not 

only serves the spiritual needs of all these individuals, but it would be an instrument by which 

their Greek heritage could be transferred to their children. 

In a continued effort to maintain Greek culture, in 1965, the Holy Cross Greek 

Orthodox Church located in Brooklyn started a Greek afternoon school. The original 

purpose of the afternoon school was to see young Greek-American children learn about 

their tradition, culture’, and language. In a time when America was diversifying, these 

afternoon schools epitomized the efforts of Greeks to keep their history and heritage. It 

was through afternoon schools, like Holy Cross in Brooklyn that the Greek language, 

culture, and spiritual values would continue to live outside of Greece. 

It wasn’t until 1980 that this afternoon school became a private day school. Since 

1980, this school has been educating children from nursery to 8th grade, while continuing 

to maintain its very active afternoon program.  As well as educating children in the math 

and sciences, it sustains our Greek Orthodox culture to this day. The school has had a 

clear mission ever since the beginning. The parish wanted to create a Greek Curriculum that 

was more than just teaching the language. They wanted to expose their children to the rich Greek 

heritage of art, music, and history.  

In 1991, Greek immigrants, husband and wife, Dimities Elias Kaloidis and Georgia 

Christou Manolakos, pledged $400,000 over five years to the Holy Cross Greek Orthodox 

Church, to support the community school. Since their pledge was fulfilled within 3 years, the 

parochial school was named in their honor. Dimitrios and Georgia Kaloidis founded a chain of 
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diners, restaurants and banquet facilities that include the renowned Georgia Diner on Queens 

Boulevard, and the classic banquet and event facility, Terrace on the Park. Mr. Demetrios 

Kaloidis has made many contributions to churches, monasteries, hospitals (including NYHQ) 

and schools in the U.S. and in Greece. He is an avid supporter of the preservation of the Greek 

language in the United States.  

The Dimitrios and Georgia Kaloidis Parochial School in Brooklyn, effectively 

accomplishes the dreams in which it was built on. It is a model school because of the work that is 

put forth into ensuring their children learn their Greek values. DGK’s existence has been crucial 

to the sustaining of the Greek heritage through another generation.  

Efstathios & Stamatiki Valiotis Greek American Day School Of Whitestone 

2002 

“Our goal and mission are to educate and support students as they develop into lifelong 

learners by providing a nurturing and stimulating environment where academic excellence can 

be achieved. Academic excellence is not our only focus. We strive to instill a sense of pride, love 

and respect for the Greek culture, heritage and the Greek Orthodox faith.”  

     Mrs. Eugenia Nearchou Supervising Principal 

The Efstathios & Stamatiki Valiotis Greek American Day School of Whitestone is the 

news Greek-American day school in New York. The school like its predecessors was established 

by a Greek Orthodox Church, which believed that it was necessary to serve its community. Mr. 

Betzios, who relocated his family to Whitestone, had wanted to establish a Greek Orthodox 

Church in his new community. In consultation with Archbishop Iakovos, he was encouraged to 
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pursue desire.  On Christmas Day, December 25, 1975 the doors of Holy Cross Greek Orthodox 

Church of Whitestone were opened for mass for the first time.  

The building that is currently the school was built in 2002 and was originally a nursery 

school. The church and school had been growing progressively and the members of the church 

committee felt that in order for the parish to continue to grow, the current structures needed to be 

renovated. Father Dionysius Anagostopoulos, along with the parish council also wanted the 

school to grow along with the church, and eventually after planning they were able to get the 

construction of the new church and school started. The church had acquired a loan from New 

York City to help fund their project, however a great amount of the construction was paid for 

with donations. 

The greatest benefactor was Mr. & Mrs. Efstathios Valiotis. Mr. Valiotis arrived in the 

United States in 1972.  He worked as a dishwasher, ran opened up a furniture store. Mr. Valiotis 

later decided to try his luck in real estate where he became very successful. In 2013, Mr. 

Valiotis’ found himself on the list of the wealthiest Greeks in America. It was his love for the 

Greek Orthodox faith and his belief in Greek education that drove him to financially support this 

venture. 

The newly renovated two-story building was able to offer more to the current and future 

members of this growing community. The school, had to bring in trailers to accommodate its 

growing student population. Today the school educates approximately 160 students in grades 

Pre-K through 5th Grade. The community that started form a vision of a single Greek immigrant 

now has grown to become one of the fastest growing parishes in New York.  
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Chapter III 

 

“We Believe, Therefore We Build” 

A History of Saint Demetrios Greek American School of Astoria 

 

Chapter III is divided into two segments.  The first segment of the chapter is a history of Greek 

immigration to the United States, primarily in Astoria, New York. This segment is the backdrop 

to the importance of the Hellenic Orthodox Community of Astoria and the Saint Demetrios 

school system.  The second segment is broken up into different time periods that detail the 

history of the Saint Demetrios of Astoria School system. Each of these time periods describes the 

formation, changes, struggles and progress the school system has gone through since its 

inception while remaining true to its mission. 

 

Immigration 

Creating a New Greece in a New World 

Astoria, New York 
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For most of America’s immigration history, Greeks were nonexistent. In 1848 only one 

Greek immigrant was recorded as having come to America. In 1852 the number rose to two, and 

throughout the years of 1847 to 1864, a grand total of 77. (Scourby, pg. 23) Greeks were largely 

an irrelevant part of America’s immigration until more recently. The turning point came during 

the last decade of the 19th century. It wasn’t until 1891 that the number of Greeks surpassed one 

thousand, but the number rose steadily from there. By 1907 the United States was home to 

36,580 Greeks, and between the years of 1911 and 1920, 184,201 Greeks had made the journey 

to America. The numbers only slowed during the 1920s, when America adopted an isolationist 

foreign policy after World War I. The Immigration Act of 1924 placed a quota on immigrants, 

limiting incomers to only 2 percent of the number of arrivals from the 1890 Census. Under this 

new act, only 307 Greeks were permitted to come to the United States. (Zotos, 1976) 

Greeks decided to leave their homeland primarily because of economic and social issues 

that where plaguing the country. After 400 years of Ottoman occupation, Greece's economy 

remained stunted. With 80 percent of the population working in agriculture, the country had little 

industry to help its people persevere through these difficult times. Most Greek citizens were 

shepherds or farmers who could not read or write and rarely ventured out of their home village. 

They had continued making a living on the rough, mountainous terrain of Greece as their 

ancestors had done for hundreds of years. 

The 1880s and 1890s were not very pleasant years in Greece. A bad harvest lowered the 

price of raisins the livelihood of many living in Peloponnesos and the Ionian Islands. The stock 

market had also dropped during 1882 to 1883, and that affected the value of the drachma, 

Greece's currency, causing it to plunge.  Though Greece had gained its independence by 1832, 

many areas of the country were still under Turkish occupation. Piece by piece areas would 
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eventually be regained by Greece. Epirus and Macedonia switched hands in 1912; the Aegean 

Islands in 1914; Thrace in 1919; and the Dodecanese in 1948. Cyprus, however, was never 

completely regained. This looming Turkish threat had given an extra push to leave Greece. 

(Zotos, 1976) 

During the 1900s the vast majority of Greeks leaving the country were men. There were 

approximately 11 women for every 100 men departing. In 1920 the ratio rose to 23 women for 

every 100 men. The men were typically young and unmarried. They planned to go to America to 

make their fortune and then return to the motherland and marry a Greek bride. (Scourby, pg. 12) 

The first generation of Greek immigrants: were patriots, loving their native land, and had 

a keen knowledge of its past as well as present political events. They were members of the Holy 

Orthodox Eastern Church, for Greece and the Church are inseparable. They were extremely 

clannish. Finally, most of them had the typical Greek genius for adaptability and versatility in 

business (Burgess, 30-31). 

This first major wave of Greek immigrants primarily originated from the Peloponnese, 

the majority of the Greek Islands and sectors of the previous Ottoman Empire (Constantakos, 

Spiridakis, 145). Their economic misfortunes served as a catalyst for their potential move to a 

new world.  Many Greeks upon their arrival settled in large urban areas of such as New York, 

Chicago, Philadelphia, and Boston. The believed, that living in these areas would afford them 

greater opportunities in finding work. In the 1920s, many Greek families began to prosper due to 

the financial stability of the upper East Coast provided and so the majority of Greek immigrants 

flocked to New York City. With the guarantee of finding a work, homeownership became 

possible and more affordable, which fulfilled their wish of achieving the American dream 

(Rozeas 28). 
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Many Greeks engaged in various forms of employment such as street vendors, coal 

miners, peddlers, and shop owners. Nonetheless, the major percentage of them became 

restaurateurs while others worked in more manual jobs such as cotton mills, coalmines, and on 

the railways. In New York City specifically, the main source of employment for Greek 

immigrants were the fur industry, florist shops, bootblack parlors, confectioneries, wholesale 

businesses, and coffee shops (Constankos; Spiridakis, 149). 

 The Greeks didn’t have it easy. Those that had the courage to take on the journey to the 

“new” land lacked one thing, their ability to speak a foreign language. Through the course of 

four centuries the Greeks, who were under the occupation of the Ottoman Empire, faced many 

hardships in trying to preserve their religion, culture, mentality, and language. Since their main 

focus was to gain their freedom after such a long period of time, they couldn’t prepare 

themselves for their new life. Among these Greek immigrants in the New York area, 

approximately 27 percent didn’t know how to read or write in English. By the 1920s, school 

education was mandatory and since they didn’t have the time or right assistance to learn the 

language, the 22 percent was in a way forced to return to the motherland (Constankos; 

Spiridakis, 146). 

Throughout their life in America, Greeks were not given a chance to prove themselves or 

demonstrate their ethic values and virtues and were often misunderstood. This unfortunately led 

to an adundance of discrimination. Greeks were oftentimes targeted for no apparent reason, and 

their relationship with the local police and government weren’t affable(Bitzes, 199-224).Though 

white, the Greeks were far from welcomed in America. The Western European, Protestant 

foundation of American society, considered Greeks and all Eastern Europeans filthy peasants. 

Many Americans saw the new immigrants as a threat to their livelihood and economic stability. 
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With so many unskilled workers taking up jobs and accepting low pay, the average native-born 

American felt threatened. By the 1920s, The KKK’s numbers exceeded 4 million nationwide; 

their targets now were African Americans, but Catholics, Orthodox Christians, immigrants, and 

Jews. With the publishing of The Passing of the Great Race by eugenicist Madison Grant, the 

thought of a “Nordic” race - the English, Germans, and Scandinavian countries - were separate 

and better than the other Europeans. Calvin Coolidge himself agreed, stating: “Biological laws 

tell us that certain divergent people will not mix or blend. The Nordics propagate themselves 

successfully. With other races, the outcome shows deterioration on both sides.” The Immigration 

Act of 1924 was thus established, designed to reduce Southern and Eastern European 

immigration, and exclude Asian immigrants altogether. The number Greeks, along with the other 

“undesirables”, permitted to enter the US was set to a paltry 2% of the population of Greeks 

living in America in 1890. The gates to America had closed.  

Aside from discrimination and the other obstacles they faced on a daily basis, the Greeks 

were a hardworking group of people. Knowing that they were not welcomed inspired them to 

work harder and where not deterred from coming to America. During 1925-1930 an average of 

about two thousand Greeks arrived within the country per year (Constantakos 1980). Despite 

stringent immigration laws, one out of six Greek male immigrants acquired American 

citizenship, however by 1930 half of these immigrants became naturalized Americans 

(Constantakos, Spiridakis 147). By the 1940s, American born Greeks made up the majority and 

replaced their ancestors who sooner or later passed away. Immigration acts passed during the 

early to late 1920s, like the Johnson-Reed Act of 1924 for example, limited the entry of these 

Greek immigrants and set the Greek quota at about one hundred immigrants per year. Numerous 

groups of Greeks immigrants during 1945 to 1965 came under student visas and eventually 
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managed to obtain permanent citizenship within the United States. “This fresh wave of 

immigrants replenished Hellenism in America” (Constantakos, Spiridakisp.148, 2002). The 

majority of these newcomers migrated to big cities, like New York City.  

The Greeks that lived in New York City at the time settled in Manhattan, Brooklyn, and 

the Bronx. There was a few hundred families living in Queens and many of those families lived 

in an area of Queens called Astoria. The very first Greek family to claim residency in Astoria 

called the Stathopoulou family that originated from Magoula, Sparta. Proving that Astoria had 

more potential than other neighborhoods in the city, those fifty families encouraged more Greeks 

to relocate to Astoria due to its quiet suburban atmosphere and its perfect location (Papamicheal, 

2007).  

Preserving the Greek language, culture, traditions, and Orthodox religion has always been 

the number one priority of every Greek from even before they fell under Ottoman occupation. 

These new immigrants upon settlement would immediately build their own parish. The parish 

would serve as a beginning, unifying all the Greeks immigrants living in the same community by 

implementing the Greek language into its liturgies, and preserving their customs and traditions. 

The church created a home away from home. Thus, the Greek immigrants in Astoria made it a 

priority to build their own church. On December 18, 1923 the Greek residents of Astoria and 

Corona organized their first meeting with the Archdiocese to discuss their intentions of creating a 

strong and more unified Greek community.  By 1942 their dream became a reality and this 

reality and the Saint Demetrios Cathedral was built (Andriotis, Nick. Personal Interview. 27 

May, 2015).  

 As WWII was coming to an end, a second wave of Greek immigrants flooded the streets 
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of Astoria. The Archdiocese decided that it was necessary for the Saint Demetrios community to 

expand and even open up a day school. In 1952 Saint Demetrios community of Astoria became 

the largest parish with a full educational system. This was one of the greatest achievements in 

Greek-American history because it managed to promote ethnic vitality within a foreign state by 

unifying the Greek race with the use of its culture, traditions, language, and religion. This 

accomplishment was very appealing to Greek immigrants and allowed for their resettlement to 

Astoria. Astoria therefore was known to be the largest Hellenic settlement outside of Greece 

(Moskos, p. 56, 2014).  By the late 1960s, 60,000-70,000 Greek-Americans resided in Astoria 

(Spiridakis, p.149, 2002). 

The Church has always had a significant part in Greek culture, which is why many 

Greeks settled in communities that had one or more Greek Orthodox parish. “The year 1922 

marked the beginning of organized ecclesiastical life of Greek America, through the 

incorporation of the Greek Orthodox Archdiocese of North and South America under the statues 

of the Statutes of New York, with NYC as the headquarters” (Constankos; Spiridakis, 152, 

2002).  Within the Metropolitan area today, there are currently23 Greek Orthodox parishes, 

which are distributed accordingly: Manhattan 11, Queens 6, Brooklyn 4, Bronx 1, and Richmond 

1 (Greek Orthodox Archdiocese, 1994). 

Once the first Greek Orthodox churches were established in the 1920s, Greek immigrants 

were passionate about preserving the Greek language. Since Sunday schools and Greek schools 

didn’t yet exist, churches were the only place young Greek- American children could learn the 

Greek language. Parents were scared of cultural assimilation and tried many things to prevent 

this from happening to the New Greek generation. They would eventually initiate Sunday 

schools for the teaching of the faith and the Greek language. Unfortunately for them, the 1950s 
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was the decade where the English language became more popular within church services. Youth 

organizations like GOYA were permitted to use English as it official language and eventually in 

1964 the Clergy-Laity Congress allowed reading and prayers in the Liturgy to be repeated in 

English (Constankos; Spiridakis; p.153, 2002).  

From that point, Greek schools and churches predominantly taught courses in English. 

The new generation of Greek Americans now spoke much more English than Greek in their daily 

lives and the increasing amount of mixed marriages, forced this new generation of Greek to 

adopt English as their first language (Psomiades, 1982). Since the utilization of the English 

language hindered children’s improvement in articulating the Greek language, Greek language, 

religion, history, and culture were heavily stressed. This coerced many Greeks to open up more 

Greek schools. Today there are close to 400 afternoon schools that provide instruction in the 

Greek language during the afternoon hours, with approximately. 40,000 students, form ages 6-

15, that attend. In addition, there is ten Greek-American parochial schools in the Metropolitan 

area (Greek Orthodox Archdiocese of North and South America Yearbook 1994). The Greek 

Orthodox Archdiocese continues to make the effort in implement the Greek language through the 

Department of Education. Due to this ongoing battle between Greek and English 

implementation, Greek-Americans have developed a pattern of speech called, “Gringlish”. These 

series of phrases evolved since either there was no exact equivalent in the standard Greek 

vocabulary, or the counterpart is too difficult for the average Greek-American to remember 

(Constankos; Spiridakis; p.151 2002). 

WWII had finally come to an end and the Greek veterans upon their return home decided 

to take their families and relocate East towards Long Island. More and more Greek immigrants 

followed in their footsteps creating other smaller based Greek communities along the way, which 
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was not very favorable to the Greek community of Astoria. In the 1960s Astoria probably had 

witnessed its largest decline in the Greek population.  Fortunately, certain immigration laws, 

such as the McCarran-Walter Act of 1952, helped them reclaim their title as the largest Greek 

community in US. The US government was much more lenient towards Greek immigrants and 

actually increased the Greek quota. Less restrictive immigration policies called for the relocation 

to Astoria once again and this time the “New Greeks” were much more educated than the Early 

Greek immigrants (Psomiades, p.48, 1982). 

This new generation of Greeks was even more aggressive in their preservation of their 

cultural identity. Many immediately established organizations and ethnic societies that continue 

to blossom today. These organizations started to reflect allegiances based on their Greek 

geographical roots.  There are about 440-450 Greek American organizations reported nationwide 

and 107 of those are located in the Metropolitan area (Constankos; Spiridakis; p.157 2002) 

Today Astoria continues to be a home away from home for the new generation of Greeks 

as it welcomes them once again. Today approximately 5,000 Greeks have left their country 

because of the economic turmoil it is facing.  Many of the new immigrants like the many before 

them have found a new home in New York’s “Little Greece" Astoria. 

 

Preserving our Greek Identity 

1930-1940 

"The Greek Letters are what distinguishes us from others. They offer to us respectability 

because the Greek Letters have preceded us whenever we have ventured.  They have been 

included in subject classes of foreign schools, they have inspired non-Greeks to adopt Greek 
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names and they have inundated many a foreign language with their linguistic technical rules to 

the extent that today the Greek language has become the language of the scientist and science 

and of academicians around the world."  Archbishop Iakovos January 28, 1961 

 

The Greek Orthodox Church has been the support system of every Greek community.  

This tradition reaches back to Ottoman times, where every religious community was autonomous 

and supervised by the head priest of that particular community, who in turn was supervised by 

the patriarch of Constantinople or the head of the Greek Orthodox Church. Churches then had a 

significant impact of the lives of its parishioners, as both their spiritual and political 

representatives in the world. With that in mind, it is no surprise that the first thing the Greek 

immigrant sought to do upon arriving in America was to create a church (Scourby, 2). 

The St. Demetrios community was not founded until 1923. Up until then Astoria was not 

a Greek community. It consisted of a few Germans and Hungarians but had no great cultural hub. 

The first Greek family to migrate to Astoria was the Stathopoulou family from Magoula, Sparta. 

Eventually more and more Greeks decided to plant their roots in Astoria and become part of 

what is now the largest Greek-Orthodox community in the United States. The first meeting of the 

community consisted of 27 Greeks including parishioners from both Astoria and Corona. There 

they elected a president: Alexandros Goutas. He was considered enthusiastic and best equipped 

to serve as a leader. They gave the community its first name: Hellenic Realty. The gathering took 

place at the Greek Orthodox Archdiocese of America, and then located down the street where the 

St. Demetrios Cathedral currently stands. Archbishop Alexander Rodostolou ultimately granted 

the group consent to conduct services and afternoon Greek classes at the Saint Athanasios 

church, which stood directly across from the modern-day St. Demetrios Cathedral.  
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The chapel was very small and could not service the needs of a growing parish, so the 

group occasionally would ask the nearby Protestant parish to use its space. Some thought it was 

very demeaning to be forced to use another faith’s church, and thus the idea to build their own 

church was conceived. In February 1927, the community decided to expand and purchased 

additional property. The amount of  $3,500 was raised through fundraising and donations. The 

parish immediately appointed K. Georgiou as an architect to design the structure. Unfortunately 

the $75,000 price tag was out of reach — especially since the Greeks were not a wealthy 

minority — and the plans had to be delayed. At the time the community members were made up 

of small-time business owners, furriers, florists, tailors, bakers and the like. Despite limited 

economic means, the community was able to save $25,000 to build the basement level of the 

church structure. This alone was a great achievement. 

On Nov. 7, 1927, board members gathered to establish a charter with the state of New 

York under the official name of “Hellenic Orthodox Community of Astoria, St. Demetrios Inc.” 

They placed the first brick twenty days later, and in six months, construction was completed. On 

April 1, 1928, they consecrated the basement as the first official church building. They created 

an ecclesiastical council with Goutas as its head and the Rev. Metropolitan Germanos Polzoidis 

as the first priest. 

Concurrent with the start of the church, the community immediately launched afternoon 

schools, though classes had been ongoing for a few years already. Polzoidis also served as a 

teacher with the support of assistant teacher Matsoukis, and the duo maintained a steady 

enrollment of 12 students. Classes were held at Public School 122, which offered more space. 

There, students had lessons in religion, customs, and traditions and, most importantly, the Greek 

language. 
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The 1930s were very difficult for the community. The St. Demetrios parish struggled 

through the Great Depression along with the rest of America. Their progress was halted since 

priorities shifted and people were in survival mode. The building of the church didn’t resume 

until 1936. 

 

 

 

 

Educating the First Generation of Greek Americans 

1940-1960 

     

The church eventually opened its doors in 1942, but the interior was not furnished and 

decorated until 1947. This finally gave the Greek community in Astoria a solid home base from 

which to advance further in their plans. Their progress once again was hampered by the events of 

World War II. As both Italy and the Nazis attempted to invade Greece, the church busied itself 

with preparing care packages to send to the motherland. Their allegiance was to Greece and now 

funneling money to support the war effort became their priority. 

It was also during this decade that the need for expansion became apparent. Not only did 

the war allow for a slight break in strict immigration laws — 2,000 to 3,000 Greeks were 

allowed in each year as displaced persons — but the community also grew on its own. Beginning 

with only 27 people, members of the church married and started families, and naturally more 

members came through word of mouth. While the church itself was ready for religious services, 
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the parish still used the basement and Public Schools 5, 85, 122, 10 and 150 to conduct afternoon 

and Sunday school. 

Charles Manos, the president of the community from 1947 to 1948, decided that the land 

to the left of the church, on 30th Street and 30th Drive, which was for sale, should be purchased. 

He felt it was a great opportunity for the continued growth of the parish. Under Manos and with 

the assistance of the Very Rev. Athenagoras Kokkinakis, the community realized that the space 

would be especially useful to the parish as a center for the youth to gather and socialize. At a 

meeting on April 18, 1948, the group decided to move forward with the plans. Once again, 

through donations and fundraising, the sum of $41,000 was collected, but it fell short of the  

$80,000 that was required to build the community center. Plans for constructing the center were 

postponed indefinitely, but the dream remained alive, and the community continued to raise 

money. 

In the late 1940s and early 1950s, more and more immigrants settled in the community. 

During this time, the United States began accepting refugees of the Greek Civil War. The 

majority of these individuals gravitated toward Astoria and St. Demetrios as their new home 

since the area became a culturally familiar place for those who were forced to flee and seek 

refuge in a foreign land. The growing population became a catalyst for the community. Members 

of the church board urged more Greeks to join. “I do not know of any community of expatriates 

that are like the Greek... Anything that happens in our Astoria community represents Greece 

itself...We have all brought with us, our unique customs and love for our country... We come 

from so many different parts of Greece... but are united with our love of our faith...” Rev. 

Demetrios Fragou and the president of the community worked diligently to stir up the members’ 

pride and interest. (Kiamos, 1951 pp. 9-12) 
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By 1951 the community successfully gathered a sum of $56,000. Although $45,000 was 

used to cover expenses, the congregation found themselves with a surplus of $12,000. This 

progress would benefit the youth of the community greatly, and everything seemed to be moving 

steadily forward. By the fall, there were about 20 Sunday school classes and six afternoon school 

groups being taught in public schools. Among the teachers were Eleni Rodini, Olga Kaloudi, 

Katerina Dimitriadou and Evagelia Daskalopoulou. (Fragos 1951 pp. 6-7) 

However, as exciting as these advances were, the topic of the community center took the 

spotlight. By 1953 all attention was on construction of the center. The limited number of 

community members concerned the parish. Many believed that 950 members were still not 

enough to support the project at hand. Although all were eager to see the project completed, lack 

of financial contributions held back their efforts. Frustration and disappointment was evident 

among the board members. Fragou addressed his parishioners, commenting that “There are many 

of us who are not members of the church, or there are those who only pay their due when it 

conveniences them.” It became such an issue that the archdiocese claimed that, “Those who deny 

to aid the church do not have the right to (come to church) and service his religious needs…” 

(Antonopulos, 2007)  From the financial support of the few members and the backing of the 

archdiocese, the building efforts resumed. With the official architect, Gustav Iser, the plans of 

the community center were completed. By the end of 1953, the total amount that had been raised 

was $40,000. 

The St. Demetrios community board kick-started 1954 with strong outreach efforts. The 

fight to sign up more members never ceased. Fortunately George Vasileiadis a board member, 

who was especially eloquent, called for the tightening of the community in order to make the 

dream of the community center a reality. During the Easter celebration that year, Archbishop 
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Michael Konstantinides visited and accompanied K. Xatsinakis, board president, when he placed 

the first stone. The Easter celebration proved memorable and the evening ended with the 

community $34,000 richer. With the support of many organizations such as the American 

Hellenic Educational Progressive Association, Daughters of Penelope and the Sons of Pericles, 

the necessary $80,000 did not seem so impossible to reach. 

In December of 1955, the community signed a contract to take out a $250,000 loan. A 

great step forward considering the completion of the community center’s foundation came soon 

after. It was predicted that the entire structure was to be completed by September of 1956. The 

actual grand opening of the Community Center was May 5th 1957. It was a major event attended 

by Archbishop Michael, who not only congratulated parents, students and the community but 

also gave a $5000 gift for the new building, which was to act as a school and an auditorium for 

gatherings.  

Christened the St. Demetrios Day School, the community center was praised by President 

Dwight D. Eisenhower. An excerpt of an article from the Greek newspaper Atlantis read “We 

have noted many wonderful episodes since the founding of our expatriate community, St. 

Demetrios of Astoria of Long Island... They have built this year with great honor the Greek-

American day school, the education center of our old yet progressive community... The leaders 

of this project promise to meet completely the expectations of the community, as our church 

does, who believe that our children cannot continue our culture and traditions... if they have not 

experienced Greek education.” The newspaper Ethnikos Kirikas wrote, “The community of St. 

Demetrios Astoria opens a new chapter of its long history in opening the new day school and the 

grand opening of the community center… This community acts according to affection, of love, 

and the determination of its members move steadily ahead... The Greek community of Astoria 
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gains new direction in the midst of integrating our children together in a conscious ‘Greekness’ 

thanks to this new building...” At that point in time, the day school consisted of 267 students 

ranging from kindergarten to seventh grade. The classes, staffed by a dozen teachers, were split 

up in, and half of classes were taught in English while the other half were given instruction in 

Greek. The Greek classes were split into nine groups, depending on students’ language skills. 

Students had music and gym classes once a week as extracurricular activities. 

The number of students rose to 398 after only two years. While the first through fifth 

grades all had over 40 students the first and second grades needed to be split into two groups - 

whereas the sixth grade had 32, the seventh 19. The eighth grade, established that year, had only 

16 children. Tuition was affordable $175.00 per year, a modern equivalent of 1,405. Ever 

ambitious, the community president of 1959 Theodore P. Demetriou in his report to the general 

assembly in 1959 stated plans raise the student population to 450 by adding more classes.  

After only two years, enrollment rose to 398. While the first through fifth grades all had 

more than 40 students, the first and second grades needed to be split into two groups because 

they became overpopulated. The sixth grade group had 32 students while there were 19 seventh-

graders. The eighth grade, established that year, had only 16 students. Tuition was affordable at 

$175 a year, which is a modern-day equivalent of $1,405. The ambitious Theodore P. Demetriou, 

the board president reported to the community general assembly in 1959 that there were plans to 

raise enrollment to 450 by adding more classes. 

Although there was great promise, the day school and community center turned out to be 

quite a challenge. It was difficult to maintain economically and required much attention from the 

administration. There were plenty of issues to handle ranging from late registration to paying for 

bus services and lunch to the admission of poor students. The latter half of the decade was taxing 
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for the board, whose workload included planning and calculating debts and expenses, paying for 

poor students’ tuition and handling the continuous demand for books. Unfortunately the school 

experienced a deficit of $5,000 from 1957 to 1958. The opening of a new school meant paying 

for textbooks and general supplies, transporting children, janitorial material, etc. Given these 

expenses plus unforeseen costs related to the trial-and-error management that comes with any 

new endeavor, the deficit wasn’t surprising. However this deficit spending did not become a 

habit. Though new to the business of running academic institutions, the community managed to 

stay within its annual budget of $85,000 the very next year. 

 

The Expansions of a Growing Community 

And the Birth of a New Dream 

1960-1980 

 

The new decade ushered in a new school administration plus a new parish president. 

However the most important change to the local cultural landscape was the second wave of 

Greek immigration. The sudden flood of new Greeks to accommodate only exasperated the pre-

existing problem of limited space. 

Immigration from Greece slowed down after the 1920s. The Great Depression and 

foreign policy played a tremendous role. From 1925 to 1945, fewer than 30,000 Greeks arrived 

to the United States, and many of these immigrants were “picture brides” for single Greek men. 

Overall the 1940s and 1950s were slow years for Greek immigration to the United States, with 

numbers dipping as low as 2,308 for the entirety of the decade. Through the McCarran-Walter 

Act of 1952, 308 Greeks were allowed in annually, with exceptions only for displaced persons or 
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those with family connections. (Scourby, pg. 61) President Harry S. Truman granted relief to 

28,000 displaced immigrants on Dec. 22, 1945, but only seven of them were Greek. The Refugee 

Relief Act of 1953 was slightly more successful, granting entry for 17,000 Greeks. 

 The Immigration and Naturalization Act of 1965, which took effect in 1968, abolished 

the national origins system. (Scourby, pg. 52) This along with the aftermath of World War II, the 

civil war in Greece and the general lack of economic opportunities prompted many Greeks to 

pack their belongings and try their luck elsewhere. But this time the trip would be permanent an 

not a temporary layover to earn money to bring back to the motherland since many immigrants 

from this wave were families who planned to establish themselves and plant roots in America. 

From 1966 to 1971, 86,344 Greeks came to the United States. The distinction between the old 

and new immigrants would later give rise to problems in the community. 

The 1960s a time of revolution and counterculture in America only brought more worries. 

In 1964 the Clergy Laity Congress began limited authorization for the use of languages other 

than Greek for ecclesiastical services and continued to loosen restrictions after that. In 1967 

Iakovos even stated: “The church knows that the day might come when the Greek language will 

not be spoken among the Greek-American generations either because of ignorance or 

necessity… However the church rejects any internal or external pressure for the total 

replacement of the Greek language in the liturgy or its life in general.” The concessions marked 

the recognition of the reality of the growing influence of English. 

 Some began to suggest that Greek should be taught as a second language rather 

than a first. According to the Greek Orthodox Archdiocese of North and South America, which 

is responsible for the education of Greek-Americans attending Greek schools, in its guiding 

documents titled “Aims and Program of Archdiocesan Education of 1975,” “Greek should be 
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taught as a second language.” The instructions are spelled out bluntly. If taught as a first 

language, students would learn to read, write and speak as students in Greece would. However, if 

taught as a secondary option, students would learn from the perspective of an average American 

student learning Spanish. This would make English the default mother tongue. 

 Naturally the St. Demetrios community resisted. In particular Emmanuel 

Haziemmanuel of the Archdiocese Board of Education wrote a letter to the archdiocese 

expressing his shock at the fact that the Greek program was cut by one-third — apparently 

without the consent of those at Saint Catherine. He went on to comment: “Effective teaching of 

the Greek language is not only an obligation on our part to the past and the future generations of 

Greek ancestry but a privilege to teach it and a privilege to learn it on the part of our children.” 

The idea of additional expansion of the school was officially mentioned as early as 1960. 

The archdiocese sent a congratulatory letter to the St. Demetrios community commending them 

on their efforts to expand their school. This suggestion was well received in the community. 

Unfortunately the dream of progress clashed with the economic reality. Maintaining a church, 

funding a day and afternoon school, completing charity work and tending to day-to-day needs 

were no easy tasks. The 1960s were significantly racked with financial issues. There were 

several times when the community could not afford to pay even utility bills. However expansion 

would help alleviate the monetary issues plaguing the parish. The schools already had a waiting 

list due to the lack of space, so purchasing new land and building out would allow the school to 

accommodate higher enrollment numbers, which, in turn, would mean more invested members 

and more income coming into the community. The parish considered renovating the auditorium 

or community center to split the spaces into classrooms, but that would have been a temporary 
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solution. Instead the board set its sights on the more ambitious pursuit of building not only a new 

school but an additional church as well. 

Despite the financial stress they were facing at the time but with an eye toward future 

economic stability, the community was determined to expand. Throughout the early 1960s, the 

board surveyed the area for the expansion plan. A plot on Ditmars Boulevard and 23rd Avenue 

was for sale, but its proximity to Hell Gate would not be an ideal place for a church. A new plot 

on 33rd Street became a contender. Its closeness to the Ditmars location, now teeming with 

Greek immigrants, fit the bill perfectly. In 1968 the land was purchased with the church taking 

out a $250,000 loan from First National Bank. An architect Dean Sideraki was hired, and a 

contract was signed with Charles Gherardi & Co., the contractors, the following year. With all of 

the paperwork set, time had come once again to raise the required funds for construction.  

The St. Demetrios community knew all too well how difficult it would be to obtain these 

funds. The overall plan for the church, including the trademark Byzantine domes, would cost 

more than $1 million. The groundbreaking ceremony on Sept. 22, 1969, brought in $115,000. 

The clergy was charged with the task of covering all of Astoria to spread the word. The clergy 

was split into two groups with one group covering the east and the other the west. Members went 

door-to-door collecting cash donations and pledges. By the end of the year, the community 

collected another $190,000 in cash and $330,000 in pledges.  

According to the Rev. Father John Antonopoulos, the greatest obstacle of the project was 

the lack of unity. During his excursions with the other priests, he said they met many indifferent 

and even outright hostile Greeks. In spite of that fact, the construction of Saint Catherine Greek 

Orthodox Church proved that though they were a minority group, the Greeks were more than 
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capable of acting. Whether indifferent or not, the project most certainly gained the respect of the 

entire Greek Community. 

The church was completed as promised by Rev. Father John Poulos within 400 days after 

the contract with Gherardi was signed. With its huge domes the architecture was a testament to 

the very best of Christian faith and Byzantine inspiration. Theodore Miller, president of the 

parish council, acted as the “godfather” of the church, donating $10,000.Those who oversaw its 

construction namely Miller, Rev. Poulos and others decided to build on a higher point of 

elevation, which would leave what would later become the first two floors open for free use 

while the third floor was designated for the church itself. They now had 16 more classrooms. The 

new church greatly alleviated the burdens of the overcrowded community and the demand for 

education. 

   Saint Catherine’s utility was immediately evident. In 1974 students from kindergarten 

and first grade moved to have classes there, joining the newly established prekindergarten 

classes. This cleared up some of the congestion at the day school, allowing children on the 

waiting list to be admitted. This was a considerable achievement for the community. 

    But now that the dust began to settle post-mass immigration and -construction, 

tensions arose in the community by the 1970s. There was a stark difference between the “old” 

and “new” Greeks. The old, established immigrants were mostly poor and illiterate, having come 

to a new country with nothing. They were not welcomed warmly but rather greeted by 

Americans with suspicion. Being largely unskilled they had to take up exhausting jobs in manual 

labor or try to start their own business. Confused and empty-handed, the Greeks united to 

preserve their religion, language and culture. Through hard work and grit, they created 

something out of nothing — turning previously empty plots into their own church and school. In 



 

 
 

85 

contrast the more recent immigrants tended to come from far better off situations. They usually 

were better educated than their predecessors and in decent financial states. Additionally the 

landscape of Greece when the old immigrants departed was very different from the country the 

new immigrants left behind. Starting at the beginning of the 20th century, the country had grown 

and experienced two world wars, a civil war, monarchy rule and a military junta. Naturally with 

the passage of time the social atmosphere of the country had changed. The differences between 

the two groups led to some strain in the community that has not entirely disappeared today. 

Greek-Americans interviewed by John Spiridaks in “Education and Greek Americans” addressed 

the disconnect: “Hostility towards Greeks from Greece can be understood in terms of bitterness, 

frustration and disappointment… Their initial goal (returning to Greece) has not been met. Many 

of them wanted to save money and go back…” “I remember from personal experience how I had 

to tell a lady off when she remarked with hostility and arrogance to the news that I had come to 

the United States to study. ‘Come just for school? And I cannot even go back to Greece after so 

many years?’” and “...The old immigrants came with more sound purposes. Today (the new 

immigrants) expect everything laid out for them. They have to be executives. Not 

dishwashers…” 

   The clash between tradition and modernity also proved an issue. A dispute arose in 

1970 over the use of Greek in the church. That year the Clergy Laity Congress of the Greek 

Orthodox Archdiocese of America approved the substitution of English for Greek in the Divine 

Liturgy. (Scourby, pg. 63) This also affected weddings between Greeks and non-Greeks. The 

archdiocese decided it would be acceptable to read the Gospel and the Apostles in English only if 

a Greek was marrying a non-Orthodox. Perhaps this ties into Miller’s “Open Letter to Every 

Greek Orthodox in the Americas” message in the commemorative issue of the church 
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community’s 1970 journal. He stated: “...Lately there have been suggestions for change! There 

are forces at work trying to change the very basics of Greek-Orthodox faith… Many feel bitter 

and disappointed and want to leave our church.” In English he wrote: “As of late certain 

recommendations have been made for certain changes in our liturgical structure. Contemplating 

these recommendations forced certain people to alienate themselves from the church, these, I 

find ill-advised… If you feel a problem does exist, then let us face it together, united, and united 

we shall correct it for ever and ever.” Still president of the community, Miller pleaded for unity 

in the community while recognizing the forces working against cohesion. 

The turmoil did not end there. In February 1971 yet another drama ensued. In a general 

meeting between the archdiocese and the St. Demetrios parish, the language issue again cropped 

up. Eventually the head of the general parish assembly, ruled that participants were free to 

choose whichever language he or she wished to better express him or herself. 

    Despite the tension the 1970s was a decade of productivity. The year of 1974 was 

a particularly eventful one. An extra building near Saint Catherine was purchased, giving the 

community even more space for growth; an annex at St. Demetrios Elementary School of more 

than 300 students was established; St. Demetrios Church underwent a complete renovation; and 

air conditioning was installed at Saint Catherines all serving as highlights that year. (Andriotis, 

Nick. Personal Interview. 27 May, 2015).  

In 1973 Dimosthenis Triantafyllou was hired as the new Supervising Principal of the 

Saint Demetrios School system. Triantafyllou’s love for his Greek culture and his desire to assist 

in establishing the first Greek-American High School in the United States inspired him to work 

tirelessly day and night so that this vision could become a reality.  “ Plato had discovered the 

first Academy, Aristotle the first Middle School and we wanted to create the first Greek-
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American High School”  (Trainatafyllou, Dimosthenis. Personal Interview. July 3, 2015).  In 

order for the High School to be established Triantafyllou and the board faced many obstacles. 

There were many teachers who resented the idea because they were afraid of loosing their 

positions or being demoted to teaching in the lower elementary school.  The community did not 

like the idea that new languages had to be introduced if the State was going to grant them the 

charter to exist as a High School. Moreover, the school had reached it maximum occupancy. 

“Which students will enroll? What quality of faculty will we attract?, Will we be able to sustain 

the High School financially?” The fear of failure was evident however Trainatafyllou believed 

that this vision deserved a fighting chance. (Trainatafyllou, Dimosthenis. Personal Interview. 

July 3, 2015).  

If one takes out a page out of St. Demetrios history, it is clear that they are a people made 

for perpetual progress. The community soon looked to this new project creating a high school. 

Ninth- through twelfth-grade classes were added as students progressed through the school. Still 

there was a need for official formalities and structure. A School Expansion Committee was 

formed and charged with negotiating with architectural firms, securing funding and developing 

construction plans. The price tag was expected to be $500,000. The endeavor induced 

Archbishop Iakovos to donate $25,000, and the PTA, The Greek Orthodox Ladies Philoptochos 

Society and grantor Tina Sintorineou added another $10,000 to the funds. 

In 1974 the battle began, the school’s students were organized and shuffled around with 

the kindergarten and primary grades relocating to Saint Catherine. From then on the St. 

Demetrios building would house only middle- and high-school students. The buzz concerned not 

only the school board but also the entire Greek community. The largest Greek-American 

newspaper, The National Herald, hosted discussion among Greeks, and their panel occasionally 
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published letters from curious readers concerning the high school. On Oct. 11, 1977, a member 

of the school board in Corona articulated the issues of the community: “...The prevailing 

problem seems to be money, from my understanding… The first part (of the problem) is 

fundraising for furnishing and keeping up with wages… The second part and even more difficult 

is the straining the parents of students with paying four more years of tuition about $800 a 

year… Parents will be pressured to just put their kids in public schools, which is free. My advice 

to them is to lower tuition by $150 or $200 dollars…” A few months later, another community 

member responded to the published letter and noted: “How ironic that (in reading the Greek 

newspaper) I didn’t even know that the first Greek-American high school is already in action in 

Astoria!” He went on to encourage the community to not stop there but to set its sights on 

establishing a Greek college, a Greek library and seminars for the sole purpose of progress. The 

building of a high school was a source of inspiration and enthusiasm for all. 

     The National Herald continued to play a role in helping out Saint Demetrios and 

not only through publishing the goings-on of the community. As late as 1982, Nick A. Andriotis, 

who served as president of the parish community from 1976 to 1977 and 1979 to 1982, thanked 

the newspaper for its economic contributions. He acknowledged that the staffers of the church 

journal had given the school weekly financial advice and even donated $4,000 to help with 

furnishings. 

The inaugural ninth-grade class kicked off in 1975. A year later the community saw the 

highest enrollment in St. Demetrios history with 905 students, including a new ninth- and tenth-

grade.  A section of the St. Demetrios curriculum titled “The Expansion of St. Demetrios School 

of Astoria into the 10th Grade” described the purpose of expansion: “The tenth grade is a 

continuation of our ninth grade, established in September 1976, and may be considered as the 
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beginning of the completion of a secondary-education system.” The use of the tentative word 

“may” suggested that perhaps considerations were still being weighed and that there wasn’t yet 

an ironclad commitment to the creation of a complete high school. But on April 8, 1976, the 

community officially took the plunge. Principal Demosthenes Triantafyllou made an 

announcement: “Yes, ladies and gentlemen, a high school of quality with a rich curriculum, an 

excellent faculty and a Greek-American principal aspiring to make our school an educational 

model and the ark for the perpetuation of the Greek language, Greek Orthodox religion, history 

and Greek-American identity… Grade eleven will be established in September of 1977 and 

grade 12 in September of 1978.” (Andriotis, Nick. Personal Interview. 27 May, 2015).                

 The tenth grade had a rich curriculum: English, world history, biology, math, Greek, 

religion, physical education and health served as the skeleton structure for student schedules. 

Students also had the choice of art, music, French or Spanish for electives. The school also built 

a new laboratory in 1975, paving the way for more enriching high-school science lessons. 

Student activities included newspaper, yearbook, choir, student senate, volleyball, track, 

basketball, cheerleading, dance, and a variety of academic clubs, science, English and Greek 

groups. 

The first high school class graduated in 1979.  The church journal commemorating the 

year is embellished with an architect’s drawing of the high school, which was still under 

construction. The school was recognized and congratulated by Iakovos but also His All Holiness 

Demetrios I, the Ecumenical Patriarch of Constantinople, and Menelaos Alexandrakis, the 

ambassador of Greece. The warm words continued with comments made by those closer to 

home. As always the greatest emphasis is placed on the children. Andriotis, stated: “The first 

Greek-American high school must be built for the good of our children.” Sonia Kasapi, president 
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of the PTA, stated even more poignantly: “All Greeks in America never fully forget Greece. 

Deep inside we have a love for everything that is Greek… but we feel a pain in our hearts. 

Churches and keeping our culture is not enough. For the Greek parent always wants their child 

close to them.”  (Andriotis, 1979) 

The day school’s enrollment boomed by 1979. In 1973 the school hosted 608 students; by 

1979 the number had more than doubled, reaching 1,270. In the words of the principal at the 

time, Triantafillou, that was, “an eloquent proof of that value that people assign to the Greek-

American day schools in the United States.” 

 On Jan. 27, 1980, the community celebrated the groundbreaking ceremonies. The 

building was completed before schedule (September 1982) but had it’s conclusive “cutting of the 

ribbon” May 9, 1982.  The Greek government, immensely proud and enthused with this 

achievement, donated $50,000 and plenty of Greek books for the new students. Ship-owner 

George S. Coumantaros donated $100,000 in memory of his father, stating: “My father was 

always interested in anything that concerned education, and it has come to my attention that there 

is a new fundraising drive to complete the St. Demetrios Greek High School of Astoria.” 

(Andriotis, Nick. Personal Interview. 27 May, 2015).             

About 1,500 students attended St. Demetrios 300 being in ninth through grade. Like 

previous years these new additions required much attention and dedication, and school 

administrators were able to capitalize on the community’s recent heightened feelings of 

satisfaction and enthusiasm by fundraising. Thankfully the community again reached into their 

collective pocket. The annual dance alone was enough to restore the faith the board and council 

had in the parish. 
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    Unfortunately the temporary truce started showing cracks. Aside from some minor 

conflict in who would assume the role of principal, the real skirmish came when Triantafillou 

was formally offered the position. Although a number of people argued that he had unwavering 

devotion to the school and contributed a lot to the youth, others voiced concerns about his 

qualifications. According to reports and articles in newspapers, Triantafillou lacked proper 

credentials to continue his benefactor work in the community. He was eventually relieved of his 

position, and about half of the population of the school left with him. (Andriotis, Nick. Personal 

Interview. 7 May, 2015).  This was extremely hurtful to the new school and the community 

financially, who looked forward to a prosperous future. The high school never recovered from 

this.  

The remaining faculty with the new principal, Constantine Rizopoulos, and students 

worked tirelessly to expand trust in the school once again. Rizopoulos immediately started 

creating new programs to show the parish the great potential of the school.  A great effort was 

the newly formed Philharmonic Orchestra, which thrived under extremely talented students. 

After the group’s outstanding performance in May 1984, the New York State Department of 

Education gave a $15,000 grant to support all youth programs. 

Then on Oct. 20, 1985, the community celebrated the promotion of St. Demetrios Church 

to a cathedral. The newspaper Ethnikos Kyrix featured an article in honor of that event: 

“Praiseworthy and historic is the recent decision of Archbishop Iakovos to proclaim and promote 

the St. Demetrios Community of Astoria to a cathedral... This action of the archbishop is the 

most eloquent showcase of love and gratitude for the community of Astoria, ‘the city with the 

lively Greek soul,’ as characterized by him in one of his letters... We wholeheartedly take part in 
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the spiritual joy of the Cathedral of St. Demetrios of Astoria and are ready to write the historic 

steps of its journey, which has proven indisputably that it (swims) in the ‘light of Christ.’”  

The goals of the new principal Dr. Andreas Zacharious and the current parish board, was 

to transform St. Demetrios into a model school that would shine like a beacon in the Greek 

American Community and whose high school would attract students from all over. This is the 

route that had been charted for the future of St. Demetrios. 

“We where talking about a new strategy based on the motto ‘the school for the Greek 

Community and the Greek Community for the school,” Dr. Zachariou said. “The benefits the 

school where immediately noticeable. There were long-term benefits. In the immediate future, 

the alumni would serve not only the community they belonged to but also the entire Greek 

American Community. Graduating from a Greek school, we believed that the Greek language 

and Hellenic culture would be instilled our children forever. 

The school intended to create a circle of educated people university professors and others 

who would enhance the school board in an advisory capacity and who would undertake a 

detailed study of the school’s curriculum in order to readjust it. At the same time, they would 

operate as a link between the school and the university community to formulate programs linking 

the high school with colleges. The second goal was the formation of an endowment fund whose 

interest revenue would be used to improve the school. The successful setting up of such a fund 

would alleviate pressure from the parish community, which bared the burden of a yearly deficit 

of $100,000.Some people considered the establishment of the high school to have been a mistake 

for the Community of Astoria. “If you’re only discussing this from a financial standpoint, then 

the high school was always in the red, because the high school cost a lot more to operate than the 
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elementary school or middle school. From an educational standpoint, however, and from the 

perspective of vision, the high school was absolutely the right move.” 

 St. Demetrios had other concerns Dr. Zachariou said. “The teachers’ salaries were low, 

and the school had a limited number of electives from which to choose. Aside from the Greek 

curriculum, the school offered up to 4 years of math classes the last two years of which were 

college level courses, while the state only required only 3 years of study. In addition, the 

curriculum offered 4 years of studies in physical sciences, while the state offered 3 years of 

study. We had an extensive technology curriculum and we purchased high-end computers. We 

offered a few electives, but a great deal more core courses than public schools in the area. The 

school maintained all this with the tuition being only $3,000 a year, while parochial schools 

charge upwards of $12,000.” 

When Zachariou took over in 1988 the school (K-12) had approximately 650 students, 

down from the maximum of about 1200. The basic reason for the decrease was the internal 

community and school turmoil.  Zachariou found students' discipline and unity of teachers very 

low, because of the instability of administration. He was the 5th principal to work within one 

decade. Many students were expelled during his administration and at a time 5 teachers were 

fired all together because of fierce conflict developed earlier, because of the power vacuum 

created by the absence of stable administration during that decade. There was still confusion 

between the goals of education and inability to understand bilingualism and biculturalism. At the 

public ceremony of accepting his appointment, Zachariou mentioned, “that as Americans our 

students must be equal to all Americans and as Greek Americans must be "superior" in the sense 

that they have more than one language and culture.”  The next day National Herald, wrote: Anti -
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Greek the new Principal of St. Demetrios.  (Zachariou, Andreas. Personal Interview. 27 April, 

2015). 

Zachariou expressed that the relations with church were not good. The clergy was not 

very supportive. They considered indoctrination and blind discipline to the church's teaching 

very important. They understood neither the Socratic method of questioning nor the American 

culture of Pragmatism. The administration did strengthen the Greek program with two periods a 

day instruction and introduced Ancient Greek. Students were placed in groups so that the more 

fluent students were taught advanced Greek Literature. In spite of his efforts to present the 

similarities between Greek and American traditions “the perception of the concepts of Greekness 

and Americanism were dualistic. Greekness and Americanisms were perceived as two 

completely separate things.”  Students continued to leave the school, “the religious and Greek 

ethnic environment of the school was appealing but deep down the parents were anxious to see 

their children getting into the mainstream.”  The new generation of Greek parents believed that 

leaving St. Demetrios meant finally leaving the “Greek Ghetto.”   Zacharious explained that 

parents felt that if their child made it to an “American” public school then that meant that they 

finally reached another step in leaving their Greek identity behind and becoming more 

Americanized. Dr. Zachariou resigned as principal of the St. Demetrios School system in 

1997 (Zachariou, Andreas. Personal Interview. 27 April, 2015).             

The St. Demetrios School was under same leadership for over a decade, creating its own 

structure and school climate. The board had decided that it was time for change. In 1997 Ms. 

Frederica Sagiani was introduced to St. Demetrios. This was the first time a female Principal 

would take over the St. Demetrios School system. "The more things change, the more they 
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remain the same" is a creed that Sagiani lived by for many years of her educational career.  The 

motto helped her understand why some things are treasured and preserved so many generations 

can revere these ideals as well.  Language and cultural heritage/traditions are such noble ideals 

and deserve preservation.  It was when she came to the Astoria School System, in 1997, that she 

realized that others do not share this axiom, or that modification/restructuring is the very thing 

that encourages innovation and long-term preservation.   

The Greek community has always valued education and the pursuit of the American 

Dream was still in the hearts of many Greek families and their children. There were a few 

families that wanted to see change in the culture of the school therefore her attempt to promote 

educational change fell short.  (Sagiani, Frederica. Personal Interview. 7 May, 2015).             

The school has always been in her heart, and she has always valued the opportunity to 

cultivate and encourage the preservation of her Greek cultural heritage.  It was here at St. 

Demetrios that she first learned of teaching and the field of Greek-American education.  It was 

here in Astoria that she met exemplary teachers that became models that she tried to emulate 

later on.   It was here that she was inspired and encouraged to become the best teacher she could 

become by the administration and people around her.  It was also here that she met so many 

outstanding volunteers and dedicated board members who had sacrificed personal gain for 

dedicated service to an organization and an idea.  Sagiani commends them for their perseverance 

and triumphant success in creating the first high school in the Greek-American Diaspora. 

Many believe that this original model of schooling that existed in the 70's and 80's at the peak of 

the Greek migration story may not be suited for today's Greek-American children.  However, the 

linguistic and cultural heritage has tremendous value and benefit to the young Greek-Americans 
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as well as to all that aspire for a classical education, academic and college success later on.  

Learning Greek and about the giants of antiquity enriches the academic potential of students and 

gives them a sound foundation of the scientific, mathematical and technological disciplines. .“    

(Sagiani, Frederica. Personal Interview. 7 May, 2015).             

 After leaving St. Demetrios in 1998, Sagiani entered the public school system. She has 

never again experienced the same joy of belonging to a school system, of being a primary 

stakeholder as she encountered in the parochial schools.  A piece of her heart remained behind 

even though her body moved on. “The state of parochial/charter Greek Education/paideia in 

present day America is at a crossroad, and it will take creativity and enthusiasm to generate new 

models with the same feverous intent to preserve our linguistic and cultural heritage the 

remainder of the 21st century, as my generation had done so successfully during the 70's and 80's 

or even earlier.  I hope the new generation of Greek-Americans, my son's generation, will 

eagerly accept this challenge.  In closing, the vision is the same, and what we need to do is 

update the means by which we will reach that vision.“ (Sagiani, Frederica. Personal Interview. 7 

May, 2015).             

 

2000-Present 

Serving a New Generation of Greek-Americans 

 

By the end of the century, one of the major issues concerning the community members 

and generations of Greek-Americans was cultural awareness and appreciation. The older 

generations grandparents by now had a fear of losing the heritage many fought hard to keep 

alive. The mounting tensions finally erupted. The younger generations living in Astoria by now 
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were familiar and friendly with the American way of life and had started to stray away from the 

traditional and the old values of the first immigrants. The board and council noticed the 

significant loss of interest and youth participation with the community. There was declining 

demand, and reasons for involvement had changed as well.  Although the parish tried hard to 

inspire them by creating programs and hosting events, attempts were not as successful as many 

hoped. 

The passage of time and inevitable assimilation that comes along with it has left its mark 

on the community. Whereas 75.8 percent of the immigrants before 1940 agreed with the 

statement “Knowledge of Greek is a must for every Greek-American family,” only 58.4 percent 

of second-generation Greek-Americans agreed. The number dropped to 42.5 percent of third-

generation Greek-Americans. (Psomiades, 1982) 

From the “Journal of Marriage and the Family,”Dr. Gerrit A. Kooy described the 

phenomenon of language maintenance in the United States as such: “America… is extremely 

insular. The grandchildren and great-grandchildren of those who spoke German, Dutch, Swedish, 

French, Italian… seldom posses such a reading ability in a language than English.” Chrysie M. 

Costantakos in “The Greek-American Community in Transition” took it a step further. 

“Although the United States is a multilingual society, there has been in this country a long 

tradition of abandonment among linguistic minorities of the mother tongue.” 

 Assimilation worries were not new. From the very first periodical “O Proedros” in 1959, 

community heads lamented the thought of “losing their children.” The article, titled “Parents, use 

all of your means!” warns parents that they live in “difficult times” and warns them of the 

dangers that can infect their children such as radio, television and even ordering magazines 
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through mail. In the article “A Forgotten Heritage Among Our Youth,” the Rev. Theodore 

Chelpon warned that without proper knowledge of the Greek language, the younger generations 

would never be able to fully comprehend the Greek Orthodox faith. Even in the first year of the 

day school, heads and parents fretted the loss of their language. 

St. Demetrios has made many adjustments to the curriculum of the school while trying to 

preserve its mission. With the assistance of the Greek Archdiocese Office of Education the 

Greek department has implemented new textbooks and materials created more for third and 

fourth generation Greek American students .The administration has also created remedial classes 

for those that do not speak any Greek. These courses teach the basics structure of the Greek 

language and offer the students an opportunity to learn basic Greek. The school day has also 

been modified and currently offers one to two periods of Greek language a day, whereas the 

school originally functioned 50/50 between Greek and English. The school continues to offer 

afternoon Greek Schools classes that have become very successful over the past years. In 

addition to helping the new generation of Greek children. The school currently has 3 adult Greek 

language classes. The majority of students are individuals that are marrying Greek-Americans. 

(Kokkinos, Timolleon. Personal Interview. 7 June, 2015).             

Greek continues to be taught as a mandatory second language. Elementary grades study basic 

grammar and spelling while middle school children learn to perfect those skills with essay 

writing as an additive. In high school students are exposed to advanced literature and poetry. In 

recent years ninth- and tenth-graders read the staples of epic poetry Homer’s “Odyssey” and 

“Iliad” while eleventh-graders move to ancient dramatic poetry Sophocles’ “Oedipus the King” 

and twelfth-graders to Sophocles’ “Antigone.” The graduating classes also study elementary-

level ancient Greek since the school offers a proficiency exam provided by a partnering 
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university. Students who pass are awarded credits for their collegiate education. The school’s 

Greek history curriculum covers the revolutionary years in the 19th and 20th centuries and 

ensuing Greek-American immigration. (Syntilas, Rita. Personal Interview. 26 June, 

2015).             

The school also encourages after school activities. Aside from the school electives of art, 

physical education and music, students can play team sports such as soccer and basketball, which 

are offered by the community as well.  

In the recent years there has been great interest in the schools' success and continued 

progress. In the year 2000, the school received a particularly generous donation. Victoria 

Patrides a parishioner in honor of her son Petros Patrides made a donation of one million dollars 

for the preservation of the Greek language to the school. It was her desire for the school to 

continue its tradition in educating the Greek American youth and helping the new generation in 

retaining Greek values, tradition and religion (Kossovitsas, 2001). “ I wanted my son to be 

honored, because he loved the Greek Letters and the Greeks, right here in the glorious Greece. 

Our language and the outstanding ideas of our race should never be lost,” were Mrs. Patrides 

words for her touching gesture. The new decade progressed with more large donations and a 

greater awareness of the importance of the St. Demetrios High School in preserving our heritage.  

In 2002 Antonios Diamantaris editor of the Greek National Herald introduced Andrea 

Dracopoulos Director of the Stavros S. Niarchos Foundation to the Saint Demetrios 

administration. Dracopoulos clearly realized the importance of the St. Demetrios School system 

and awarded the school with a five hundred thousand dollar grant, which was to be used as an 

initial offering with the promise of more grants to follow. As of today the Stavros S. Niarchos 

foundation has awarded the school with almost three million dollars (Andriotis, Nick. Personal 
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Interview. 7 May, 2015).  Receiving such grant from a prestigious foundation made the St. 

Demetrios School system the jewel of the Greek-Orthodox Archdiocese and a role model for all 

the other parochial day school. Several more donations immediately followed, Petros Sarantakos 

generously donated five hundred thousand dollars, and George Andreas donated one hundred 

thousand dollars, which was to be used for the classical Greek arts programs (Andriotis, Nick. 

Personal Interview. 7 May, 2015).      

Even though the school had gained new found success and respect throughout the Greek 

community the financial crash that came along with this decade forced many parents to withdraw 

their children. The founder of the High School Nick Andriotis along with the Stavros S. Niarchos 

foundation realized that all Greek children should be offered an opportunity to attend St. 

Demetrios.  Therefore, a tuition assistance program was instituted with an initial two hundred 

thousand dollar donation given by Andriotis.  In return the Stavros S. Niarchos foundation 

matched that donation.  Since then there have been many individuals who have made their 

donation to the fund enabling the school to offer children the opportunity to enroll at St. 

Demetrio’s  (Antonopoulos, 2007). 

    It is impossible to decide which generation had it best; that is an issue of debate and 

opinion. While the community continues to battle the decline in Greek immigration and student 

enrollment they have remained true to their mission. Throughout its history nothing has deterred 

the efforts of the community of St. Demetrios in Astoria to continue serving the Greek 

community.  In fact, in the last two years the population of the school community has increased 

significantly because of the economic turmoil Greece is facing. The St. Demetrios community is 

presently welcoming many new families and students from Greece.  They have once again 

adapted their program so that they may service this new generation Greek immigrant. The school 
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has implemented many English as a second language courses so that it may better prepare these 

new children to adapt to this new country while never making them feel strangers and unwanted 

as their ancestors felt.  

 

 

 

Chapter 4 

Chapter 4 is a summary of the previous Chapters 2 and 3.  Following the summary, there are 

several conclusions and recommendations made based on the history of the St. Demetrios Greek-

American School.  After the summary a SWOT analysis is introduced along with a strategy map 

to identify both internal and external influences in the interest of formulating goals, objectives 

and strategies that will help the organization to achieve its mission and to meet and where 

possible exceed its expectations. Furthermore, there are some recommendations based upon what 

others might want to study relating to what has been documented in this study.  

Summary 

The study examined the development of the history of the St. Demetrios Greek-American 

School of Astoria, the largest Greek-American school in the United States with the only High 

School from 1956-2015.  The history also focused on the evolution and development of the 

schools’ philosophy and mission.  The study was done by means of document analysis and 

interviews. 
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Chapter 2 discusses the Greek Orthodox Church and its significance in preserving Greek 

culture, traditions, and language in the United States. It also gives a brief history of the various 

other Greek-American day schools in New York. 

During the Middle Ages the Greek Orthodox Church, or the Byzantine Church as it was 

known back then, had to succumb to the reality of the Catholic Church, and ipso facto the Pope, 

having ultimate authority. However, back then the people viewed the church as a “separate 

society parallel to secular society, obeying carefully codified laws, but a spiritual reality whose 

real home was in heaven with God.” (English, 2005)  The Church was their identity back then. 

The citizens did not detach themselves from their religions. It was who they were, and it labeled 

them amongst society. 

 Nowadays, in America, religion is not part of one’s classification. The integration of 

hundreds of different religions is what characterizes the freedom of America. Therefore, the 

church has lost its meaning in our society. Greek Orthodoxy is no longer viewed as an identity, 

rather a nationality and a religion. This is a common misconception amongst people. Greek 

Orthodoxy must be seen as one’s character. Greek is a nationality, and Orthodoxy is a religion. 

Combined they form a uniqueness that not many can claim. It is of vital importance for the 

people to stick together and constantly designate themselves with this identity. Otherwise, the 

collapse of the Greek Orthodox Church is imminent. 

 “In open pluralistic societies, intermarriages tend to become the rule, not the exception as 

growing majorities intermarry with the result that the Greek Orthodox” (Kehayas, 2014) identity 

is suffering. When Greeks first emigrated for America, there was a steady incline in the amount 

of Greek Orthodox Americans as well as churches. And many of these immigrants attended 
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Church religiously. However, an appalling statistic shows that “over 60% of Greek Orthodox 

families of the last generation and 90% of Americans with Greek roots are no longer in 

communion with the Church. (Kehayas, 2014) Many people put this sharp decline down to the 

Church not extending out to their people and its rigid stance on many issues.  

 During the beginning of the 20th Century, the Greeks slowly migrated to the United States 

with the intention of eventually going back to their homeland. However, as they realized there 

intents weren’t to be, they needed to start a community. A great way for the Greek immigrants to 

find other Greeks living in America was through the Church. As they first came to America, their 

Greek Orthodoxy was their identity. It was something these immigrants needed to hold onto. 

They were aware that once they lost that identity, they would eventually succumb to being 

ordinary. They would lose all their traditions and customs, as well as, their culture. The Greek 

Orthodox label was unique, and special. The Church was one of few ways they could preserve 

this tag. They used the Church to meet other Greeks. The Church quickly became part of their 

lives. 

The first generation Greeks who grew up in an immigrant household, were brought up to 

be restricted. Their parents would use the Church as an attempt to avoid their children being 

influenced by other cultures, religions, and even races. The immigrant parents would send their 

children to Sunday Schools for more Greek interaction. They would enroll their children in 

Greek-afternoon schools, and Greek programs like GOYA.  

These immigrant parents were aided in their sustentation of the Greek Orthodox identity 

by the constant efforts of Archbishops through the years. Archbishop Athenagoras had not only 

founded an orphanage for Greek children, but also established the first Greek Orthodox seminary 
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in America, Holy Cross School of Theology. Archbishop Michael had initiated GOYA. 

Archbishop Iakovos had arguably done the most work towards a better future for Greek 

Orthodox Christians in America. He had improved parish councils, encouraged expansion of 

many orphanages and afternoon schools, and also established Holy Cross as not only a School of 

Theology, but as a learning institution. (Stephanopoulos, 2015) 

Ever since the dethronement of Archbishop Iakovos, it has been tough for Archbishops to 

follow his footsteps. With the ever-changing diversity of American society, it has become 

difficult to emulate Iakovos. Many of the Archbishops are afraid of controversy, and aren’t 

willing to push the same limits Iakovos was. This is a major reason for the enfeeblement of the 

Greek Orthodox society.  

The second generation Greeks growing up in America today have more freedom than 

their parents did. Nowadays, there aren’t as many children attending Church services. The 

Church isn’t needed anymore as a meeting place. With the prosperity of cafes and other social 

meeting places, the Church is no longer needed to interact with others. It is seen for its sole 

purpose of religion, which is unattractive to the younger generation today. Children find it 

difficult to comprehend why someone would go to Church on a beautiful Sunday morning, rather 

than go outside and play with their friends. They can’t bare thinking of sitting a Church pew for 

several hours, and hear a priest read the blessings of God.  

Chapter 3 details the history of the St. Demetrios Greek-American School of Astoria from 

1956-2015. The school was established because of the belief on the preservation of Greek 

culture, and language. It was their fear of assimilation that drove them to create the largest and 

most historic Greek-American school in the Unites States. 
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St. Demetrios School of Astoria. For more than 80 years, a small Greek Orthodox Church 

and its joint school, both nestled in a space between 30th Drive and 30th Street in Astoria, 

Queens, have welcomed with open arms and provided a healthy, comfortable transition to 

American life for thousands of Greek immigrants. For more than 80 years this small 

establishment, which tackled and overcame the challenges of creating a community, has stood 

proud in all its glory to prove the reality of a dream, a goal and a possibility. This community is 

no part of a city or a country to just glance at. St. Demetrios of Astoria has proven to be the feat 

of a hardworking group and a noteworthy creation that demands respect and recognition from all 

who are linked in heritage and identity. 

It is difficult to understand and really look at something when you are used to it and when 

you were not there to witness its beginning. A child does not look at his or her home and 

reminisce about old memories or admire the exterior. That child does not ask their parent when 

the house was built or how much they bought it for. These facts are not common questions or 

pieces of information that spark curiosity in someone who was born into something. This idea 

exists for many in the current Greek American generation. Modern Greek Americans do not 

bother much with the past, as their sole focus and purpose is the current situation and the near 

future; time they experience for themselves. The elders of the community and the general older 

Greek generation often bash on the youth, that for decades has become increasingly detached 

from the traditional ways, for their lack of participation and interest. What these people do not 

realize is how the youth does not see the importance of such a place. Perhaps their ignorance is 

to blame but that certainly cannot be held against them. 

This ties in to a major issue in the history of the Greek community in Astoria. Can it be 

that the older generation is to blame? Are the children exposed to the same environment they 
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themselves were? A member of the community, a parent, the head of the Board and Council will 

argue yes! However, are they really? The American lifestyle seeping into one who lives in the 

country is quite inevitable. Decades ago, numerous clubs and activities were created to engage 

and keep the youth from slipping away. The Singles Club and the Philharmonic Orchestra were 

fantastic and creative additions to spark interest. The efforts were neat and serious, regardless of 

how at times they appeared to be humorous and stereotypical. Nowadays such ideas are merely 

rumors and passing thoughts. Therefore, if the modern approach is feeble, is the youth the only 

one to blame? 

Take, for example, the school curriculum. The fact that once half the day was in Greek 

and half in English was very impressive. It is no wonder that the older generations were more 

advanced in the Greek language. The ultimate goal of preserving roots was fulfilled with courses 

and patterns such as this. The Greek government in recognition for their excellence invited 

students, which not only proved their own progress but also the continuous success of the school. 

Lately the school does not provide such a challenging course. Some claim that is has happened 

as a result of mixed marriages. Others argue that it is another reason to pick up the pace and 

level.  Aside from any reason, it is a great opportunity lost. A strong language program is 

appealing to many people and would benefit in many ways. With that in mind, the idea that the 

school should be more open with student requirements for admittance is agreeable. While it is 

natural and correct to preserve the Greek heritage and language, it is more harmful to contain it. 

If there is containment, the Greek education will eventually die. Expanding interest and 

attempting to appeal to more [kinds of] people will be able to give the community the modern 

boost it needs. More population and recognition is a big factor to consider. The annual 

community festival is a clear indication and clever start. For years, all kinds of residents in 
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Astoria rush to grab a savory gyro, or sweet traditional doughnuts. Families wait in long line for 

the amusement rides.  This appeal can extend further with a little more thought and dash of open-

mindedness. 

In order for this to become reality, contribution is necessary. A reoccurring conflict in the 

course of the school expansion was lack of input from the public. People often issued demands 

yet failed to make complementary donations. In retaliation, the heads of the Board and Council 

as well as the religious figures would be straightforward and critical when help would not come 

quick. Targeting one’s conscious and planting guilt is an unacceptable deed, more so coming 

from the particular figures that did it. This tactic to gain support, especially forced, is very 

unnecessary and careless, but most importantly risky if in the worst case would instigate acts of 

defiance. In addition, internal division over opinions, ulterior motives and the likes is also 

evident in the history. Such events and disputes not only harmed the harmony of the community 

but also pushed back the progress of a goal. It is unfortunate to see a worthy group and cause 

tainted by human faults. 

Nonetheless, the school and community of St. Demetrios in Astoria has created a great 

legacy and imprint in history. Although nothing can remain the same and everything is bound to 

change with time, people and circumstances, change does not always mean destruction. Despite 

the fact that some old actions and new events are not the brightest of ideas or times, the school 

community continues to do enough right with the hundreds of students it educates and releases 

into the world with the original mission shining through. It has come a long way, from the initial 

middle school, to elementary school, and high school; the only Greek-American High School in 

the nation. There is no doubt for a minute that anything the community achieved, especially the 

creation of the high school, which despite its decline in the last, was a wise decision. These 
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schools are homes, a part of childhood and growing up and memories. They are the blood, sweat 

and tears, the effort, devotion, love, and dreams of the first poor yet hardworking immigrants 

who set foot in a foreign land. Therefore, with the outstanding numbers of students, the strong 

support and interest of the community, and the variety of community activities of the mid to late 

20th century, the modern day community and school has much to look to for examples and 

lessons, much to offer and a great amount of potential. St. Demetrios of Astoria can become an 

outstanding, immortal Greek haven.  A promise to Greek-Americans and new Greek immigrants 

as well as the light of hope and pride for Hellenic traditions, customs, language, religion, and 

growing achievements. 

Eva Konstantelou in her paper “Education as a Means of Empowerment for Minority 

Cultures: Strategies for the Greek American Community” mentions that “The Greek American 

Community has a long history of attributing great value to education as a means of establishing 

itself in American society and of transmitting the Hellenic heritage to new generations of Greek 

Americans.” Therefore, ever since its existence, Greek education in the United States has been 

associated with the teaching of religion, history, and customs through the teaching of the Greek 

language. In this way, the future generations of Greek Americans would be able to maintain 

vibrant communities (Patrinacos, 1975). 

Ever since the establishment of the first official Greek school in the United States called 

"Greek Institution of Chicago-Hellenism, with boarding facilities was established in Chicago, 

Illinois, in November 1905 (Lagios, 1976), the curriculum of Greek schools focused on teaching 

the next generations of Greek Americans how to maintain a vibrant Greek American community. 

In the first four decades of the 20th century, many Greek American schools were established in 
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American cities and especially Chicago. During the 1930s, Chicago had nine Greek schools 

operating in the city (Lagios, 1976). 

Saloutos while discussing community life in the early Greek American communities 

writes: “As the first American-born generation began to make its appearance, so did the Greek-

language school. These schools were often an adjunct to the parish church and were a means 

both of maintaining communication between parent and child and of preserving the Greek 

heritage in the new land… 

As a rule the Greek parish priest did the teaching, sometimes he had been the classroom 

teacher in his native village or town. His educational training was probably limited, however, 

and his new teaching assignment could be a burdensome chore. Learning was by rote, the 

disciplinary methods stern, and the climate for learning stultifying” (Saloutos, 1980) 

Over the years, these facts have changed. Even though schools that teach the Greek 

language still exist, they are usually afternoon or Sunday schools. Greek language is taught as a 

second language in day schools, because the curriculum in the United States requires all students 

to take courses in the English language in order to be candidates for higher education institutions. 

Secondly, the instructors of the Greek language are actual teachers rather than priests. The Greek 

Ministry of Education appoints a large number of these teachers to the various Greek schools. 

Even though priests are not the primary teachers of the Greek language anymore, the 

church and its teachings continue to be in the center of Greek education in the United States. 

With its Greek Education department, the Greek Orthodox Archdiocese of North and South 

America has been able to not only support Greek American schools in the United States, but also 
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to promote the teaching of the Greek language in public schools and institutions of higher 

education. 

Although the Greek Education Department of the Archdiocese together with the Greek 

Ministry of Education has tried to maintain the former glory of Greek Education, they are facing 

difficulties. Just in New York, enrollment in day schools has been facing a 13 percent decline 

and enrollment in afternoon schools has only been increased by 3.2 percent. Also, afternoon 

school students are leaving Greek schools starting at the fourth grade (Archdiocese Report, 

2014). Many of these students choose to go to public schools, which sometimes offer Greek as 

an option for a language requirement. As a result, there has been an ongoing debate of whether 

changes in both the teaching and the structure of Greek education in the United States must be 

made. 

These changes must affect both Greek education in Greek American schools in the 

United States and public schools that offer the Greek language as a foreign language requirement 

option. There are three actions that would aid the resuscitation of Greek education in the United 

States. These actions would include changes in the Greek language's teaching personnel, 

teaching methods, and relationship with the Greek Orthodox Church (Sarantopoulos, 1990). 

Spirdakis mentions that most of the teachers in afternoon schools were trained in Greece 

and their experience is limited to teaching Greek to native speakers of the language. The 

composition of today’s Greek school audience is significantly more American than in the past. 

For many Greek school students, Greek is just a foreign language (Sarantopoulos, 1990). Thus, 

in order for the Greek language to be able to survive in the United States and for Greek 

Americans to continue to speak it, teachers of the language must learn how to distinguish 
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teaching methods that are appropriate for foreigners from those appropriate for natives of the 

Greek language. 

“Language teaching methodology must be implemented to meet the need of students. 

Unfortunately, informal observations at a Greek school, revealed teacher-centered classrooms 

and book-centered learning with an emphasis on reading and writing to the exclusion of original 

written and oral expression” (Sarantopoulos, 1990). New methods of teaching are imperative in 

order for the Greek language to survive in the United States. 

Some approaches may include the usage of authentic materials from the target culture to 

supplement existing materials. For example, newspapers can be used to help students with both 

their reading and their writing skills. Another approach would be to use music in order to 

exercise listening comprehension and videos so as to reinforce language and vocabulary. Other 

options would be to participate in partner activities in order to enhance the speaking abilities of 

students and to use the Greek American communities to encourage students to learn about the 

Greek heritage (Sarantopoulos, 1990). 

The last way to modernize Greek education in the United States is to separate the church 

and the orthodox religion from the teaching of the Greek language. This change must be made 

for three reasons. Firstly, the number of mixed marriages between Greek Americans and 

foreigners is increasing, causing some Greek American children to practice different religions. 

These Greek Americans might want to gain knowledge of the Greek language but not sacrifice 

their religious beliefs. Another reason that the separation of the Greek language from the 

Orthodox religion is of major importance, is the difficulty it poses for foreigners that want to 

learn the language but do not wish to sacrifice their religious beliefs. 
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Thus, in order for the Greek language to survive in this country and for Greek education 

to continue to attract young Greek Americans, efforts should be put into rejuvenating all aspects 

of Greek education. The teaching methods of the Greek language have to reflect the needs of the 

new generation of Greek Americans and foreigners that it educates. Also, the Greek language has 

to be able to reach a broad spectrum of people with different cultural backgrounds in order for it 

to survive in an increasingly global world. Thus, the teaching of the Greek language has to be 

separated from the church and its teachings. These changes will modernize the old fashioned 

teaching of Greek education in the United States. They will also make the Greek language a 

desirable option as a foreign language in a multicultural nation such as the United States. 

 

 

 

 

 

 

 

 

 

 



 

 
 

113 

 

 

 

 

SWOT ANALYSIS 

A review of the data and information gathered was used to identify the overall strengths and 

weaknesses, opportunities and threats. Recommendations were made for future goals for 

improvement.  The results were then placed on a strategy map listing the primary strategic goals.  

Without the proper resources St. Demetrios will not be able to solve many of the underlining 

issues it is facing.  

The greatest strengths of the St. Demetrios School system are its rich history and its 

uniqueness. Presently, St. Demetrios it is the only Greek-American High School and the largest 

Greek-American Day School in the United States.  St. Demetrios has always been recognized for 

its excellent Greek staff and program. For generations this institution has been educating Greek 

children while helping them maintain their language culture religion and Greek identity while at 

the same time providing them with a rich education one that has created many successful 

doctors, politician, educators, business people, etc.  The High School has had tremendous college 

acceptance success over the past decade. This can be accredited to the excellent program, staff 

and administration. The Astoria community has always stood by and has supported this 

institution throughout its existence. St. Demetrios has never looked at the school as a business 
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making it affordable to any Greek family who wishes to give to their child (ren) a Greek-

American education denying no one regardless of their financial situation. 

Along with these strengths are many weaknesses that have plague the schools existence 

and progress. One of the greatest difficulties that this community has faced is the constant 

political struggle between various parties.  The constant power struggle between the community 

board and the school administration has plagued the school from its conception. Unfortunately, 

this struggle continues and the school has seen a significant turnover of school administrators. 

Like many parochial and private schools that have closed because of financial issues St. 

Demetrios has had its own financial struggles. The lack of funding prohibits the school to hire 

and hold on to highly qualified staff.  Many parents believe that the school has money but refuses 

to pay its staff appropriately ruing the reputation of the school. This has a direct impact on the to 

the ability for the school to retain students after eighth grade.  

The most significant weakness that has troubled this institution is the lack of succession 

in leadership. The School Board believes that anyone can fill a leadership role. It is this belief 

that has put leadership at the bottom of the priority list. St. Demetrios today is led by individuals 

who believe the school can be managed in the same way it was sixty years ago. This prohibited 

much needed change in the overall climate of the school.  The board must realize that we are no 

longer educating Greek-Americans but rather American Greeks.  These weaknesses make it 

difficult for anyone to continuing buying into the idea of the importance of a Greek-American 

education. 

Although there are many challenges ahead for the future survival of St. Demetrios there 

are also many various opportunities that can help solve many of the issues at hand. St. Demetrios 
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already has the main ingredient for success, which is the passion of the community members. It 

is the same that created this community and these schools. It is the passion that can lead them 

once again in sustaining its excellence in education.  This community must address their 

weaknesses in order to move towards a more successful organization.  It is evident that the 

willingness for success has always been at the forefront of this community however the 

methodology of change must be explored and implemented.  

There are immanent threats that have already been evident and are increasing over time, 

one of which is the decline in student enrollment. This is mainly attributed to the new policies 

implemented by the New York City Department of Education. Students are able to apply and 

attend school in different zone areas. This allows students the choice of going to better schools 

outside of their neighborhoods.  This issue also has a significant downstream effect, which 

concerns the financial stability of the school. Currently, St. Demetrios has a great benefactor the 

Stavros Niarchos Foundation, which has funded many programs on an annual basis.    This may 

eventually come to an end leaving the school with no financial assistance besides the tuition it 

collects. With all the financial instability face by the school it is in jeopardy of loosing many of 

their highly qualified staff. Many teachers have left the school system and have taken jobs with 

the New York City Department of Education. Event though they have served the school for 

many years and have given much of themselves to the students the inability of the school to offer 

comparable salaries forces them out. The final threat is one that hurts every Greek American and 

this is the fear of abandoning our cultural identity. Change is very difficult for many individuals 

and institutions. It is this fear of change that has stopped this community from taking action. It is 

the doubt and guilt that comes along with abandoning the past. St. Demetrios has always been in 

the spotlight when talking about Greek-American education any changes will definitely insight 



 

 
 

116 

rumors about the disregard for our Greek values. Unfortunately, they must overlook these threats 

and push forward.  

 

St. Demetrios Greek-American School 

SWOT ANALYSIS 

INTERNAL 

STRENGTHS 
• Uniqueness 
• Excellent Academic Achievement 
• Excellent Greek Program 
• Great teachers, support staff, 

administration 
• The history of the community 
• Improving athletics 
• Excellent standardized test scores 
• Great community relationship 
• Idea environment and 

infrastructure for learning 
environment 

• Very affordable 
• Exceptional college acceptance 
• Excellent college scholarships 

WEAKNESSES 
• Politics 
• Finances 
• Old equipment/lack of funding 
• Teacher buy-in 
• Staff feels overwhelmed 
• High staff turnover 
• No emphasis on cultural 

differences 
• Hard to attract staff 
• Sustainable Leadership 
• No planning for the future 
• Reputation 
• Internal operating problems 
• Competitive disadvantages 
• Retaining children after 8th grade 

 
OPPORTUNITIES 

• Passionate community 
• Improve student achievement 
• Hold more Open House sessions 
• Search for creative fundraising 

options 
• Create Leadership teams 
• Provide a more diverse school  
• Change learning environment to 

retain staff and students 
• Improve overall perspective of 

school quality 
 

THREATS 
• Potential loss of students to public 

schools 
• Political impact & intrusion into 

process 
• Potential loss of funding from 

donors 
• Assimilation of the Greek 

community 
• Loosing staff and administration 
• Possible closing 
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EXTERNAL 
    

  Strategy Map 

 
The strategy map was used to document the strategic goals that St. Demetrios should pursue. 

Some modification were made to the map since this was this was created for use in financial 

fields (Ewy, 2009). Unlike the financial perspective were finances are the ultimate goal, for St. 

Demetrios it is the base for all the other perspectives. Without the proper resources St. Demetrios 

will not be able to solve many of the underlining issues it is facing.  Once funding is available St. 

Demetrios can put the right practices in place in order to maintain a successful school.  There are 

five strategic plans that were created for the strategy map:  School Success, Leadership. Student 

retention, Staff development, Fiscal responsibility. 

It is clearly evident that St. the greatest concern for St. Demetrio’s’ survival is its financial 

growth. The schools financials have hindered its success for many years.  The community must 

seek other avenues to increase revenue.  While being an inclusive Greek school catering to only 

Greek students has been its claim to fame this has also been its Achilles heel. The community of 

Astoria has been loosing many Greek families to other neighborhoods leaving fewer and fewer 

students to attend St. Demetrios. Continuing to leave its doors closed to other denomination will 

prove detrimental to the future of this school.  In addition to opening enrollment, the board must 

not continue to rely on one single benefactor to keep the school afloat. The creating of a 

committee geared to finding necessary funds should be created so that other funding avenues are 

explored.  
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Once the financial security of the school is stabilized locating quality teachers and offering 

them a comparable salary should be the next goal. Teacher retention is important in every school 

as is creating a culture that promotes teacher efficacy. St. Demetrios must be prepared to 

compete with the public school sector. It truly has an exceptional environment that every teacher 

would love to teach in, however, it is still lacking programs that promote teacher development.  

Student retention is something that can easily fall in place one the appropriate staff and 

curriculum are put in place. St. Demetrios no longer caters to first or even second-generation 

Greek children. Today this institution educates a different kind of Greek. Today’s generation of 

Greek children are more open minded and more accepting of others. We must no longer live in 

the past and fear assimilation because that has already happened in our own homes.  A more 

diverse St. Demetrios would definitely bring a breath of fresh air into the classrooms. Promoting 

rather than preserving is should now be our goal and mission. 

The hardest goals for many of the founders of the school to accept will the succession of 

leadership. The old regime must give up the reigns to the younger generation to lead.  While it 

may be difficult letting go the board must prepare their younger counterparts to take over some 

day.  It is imperative that the community and school create future leaders. Unfortunately, this 

will not be an easy task.  While finding a new principal may be easy finding one that believe in 

this institution and what it stands for will be the difficult task. 

 The main goal of school success has always been at the forefront of this institution. St. 

Demetrio’s is a school of excellence. If it addresses the concerns brought forth their future will 

continue to look bright allowing this intuition to continue educating children about the Greek 

culture, its language, its beliefs and its faith. 
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Conclusion 

As it stands now, St. Demetrios is a stronghold of traditional culture in a rapidly 

modernizing, assimilating, globalizing world. Not only unique in its purpose, the school is one of 

the few that can guarantee a 100% college acceptance rate. However, many fear the school is 

spiraling downwards. The complaints are the same as those in the ’50s. At the school’s inception, 

the parish-worried students were on the road to assimilation. St. Demetrios has always fought an 

uphill battle, but now - with decreasing student rates, students from mixed backgrounds, and 

college education more important than it’s ever been, the community’s struggles are especially 

distressing.  

    First and foremost is the Greek language program. Originally, the school aimed for fluency. 

Students were the offspring of recent immigrants who put Greek language competence as a main 

priority. Many spoke the language at home, and teachers could expect to have a solid base of 

communication with their pupils. Over fifty years have passed since then, and the pool of 

students has changed. More and more the students are the products of mixed marriages, of 

parents - though of Greek origin - born and raised in America. In short, St. Demetrios is faced 

with the quandary of students whose main language is English. A sixth grader may be more 

fluent than a 12th grader, simply because of the differences in their backgrounds. The base of 

communication that once existed is lost, and teachers now must tailor their programs to meet 

modern needs. Despite this, it is by no means an impossible situation. Any school can 

experiment with different methods to reach their goals. For example, starting from kindergarten 

to middle school, students can be taught the nuts and bolts of the language - grammar, 

vocabulary, and syntax. This can benefit students with no knowledge of Greek as well as those 

who only use it in household situations. The moment they reach high school, all will have the 
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basic keys needed to understand the language. By 9th grade, Greek can be the main language of 

instruction and communication within the Greek program - in other words, a full immersion 

class. At graduation, all students will have an advanced level of Greek.  

    To keep up with the reputation St. Demetrios has as a Greek American school, perhaps official 

exposure to Greek culture would heighten a Hellenic consciousness among all. For example, 

Greek dance can be incorporated as a part of gym class. Certain electives can be offered, such as 

a Greek philosophy class, or poetry class, or even a rhetoric/public speaking class that draws on 

classical methods.  

    All ideas presented so far have been rooted in promoting Hellenism. Still, an argument can be 

made that the barrage of constant Greek perspectives can be a force that drives away 

students.  Too much of a good thing is a bad thing, and a small group of people cannot stomach a 

cloying atmosphere. As the community shrinks, - after all, there is no Greek exodus from the 

motherland in sight, like what the community saw in the ’60s - the last thing heads would want is 

students who develop negative, weary feelings towards their heritage. More options and a greater 

diversity of class choices can be a pick-me-up to combat jaded students. Emphasis on art and 

music programs, maybe even a school band, can be something to look forward to in a school day. 

Perhaps the school can even introduce a new language such as French or Spanish - which, 

unfortunately, hold more global influence than Greek - as an elective. Maybe the school can go 

so far as to mimic public schools in having a variety of clubs that students can not only enjoy, 

but also put on their resume for colleges to see.  

    All of this is easier said than done. As stated previously, the number of students is limited. 

While in the younger grades, paying one teacher per every 15 or so children does bring the 

community some profit, however, the same cannot be said for the Middle and High School. Few 
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realize the cost of running a high school:  not only are the classes small as it is, but different 

teachers must be paid for each subject. To hire new instructors to teach the proposed classes is 

just extra money coming out of the school’s pocket. While education is satisfying for the very 

sake of passing on knowledge, a private community also faces the reality of maintenance. There 

must be a break-even point somewhere. This serves as an additional concern to be considered 

when implementing change to the system.  

    On the inside, private schools must deal with the everyday worries of upkeep, and the outside 

offers no consolation either. Even private institutions must comply with federal and state 

educational standards that could have been avoided in the past. In New York, passing certain 

Regents examinations is required for graduation - and even that is changing with new standards 

brought by the Common Core. Meeting these ever changing standards is a must for all schools 

without question. Other programs have no choice but to orbit around the priority - state and 

governmental requirements. 

    Colleges add even more pressure. Higher education is now more important, more competitive, 

and more expensive than ever. Likewise, standardized testing is a booming business. - Many 

colleges require some sort of standardized score to even consider an applicant for admission. All 

students covet high SAT, ACT, and AP in order to beef up their resume, and parents willingly 

dole out hundreds of dollars for review books and classes that promise a better score. They 

realize the sacrifices that come with an acceptance letter from a reputable college - even if that 

sacrifice means less Greek exposure. 

    In a unique case like St. Demetrios, three ends must be met to continue functioning as a 

school: passing state test scores, a decent college acceptance rate, and lastly, a Hellenic 

education. Juggling all three is a formidable task. It requires considerable funding, high levels of 
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organization, and a motivated community. The incoming fourth and fifth generations are part of 

a new world, a world marches to its own beat, a world that waits for no traditionalist. All is in the 

hands of the youth.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
 

124 

Works Cited 

 

Andriotis, Nick A, and Panagiotis Diakovasilis. Hellenic Orthodox Community of Astoria 
 St. Demetrios Saints Catherine and George. 2 Nov. 1974. Yearly Journal. 

Andriotis, Nick A. "Parish History." Saint Demetrios Astoria. N.p., n.d. Web. 

Andriotis, Nick.(1982) "The Step Of The Readers." The National Herald [Astoria] 21 Sept. 
 1982: n.pag. Print. 

Antonopoulos, John C. The Community of Saint Demetrios of Astoria, in the Stages of the 
 Church in America. New York, NY: n.p.,. 2007 Print. 

Argyris, Justine. The Lonely Path of Integrity, the biography of the former Archbishop 
 Spyridon of America. Exantas Publishing. 2001 

Athens, Lonnie. “Greek Americanism. “New Greece” and Greek Orthodoxy.” Migration World 
 Magazine 1996: 31-35. Print 

Barkan, Elliott Robert. Immigrants in American History: Arrival, Adaptation, and  Integration. 
Santa Barbara, CA: ABC-CLIO, 2013. Print. 

Bitzes, John, “The Anti Greek Riot of 1909- South Omaha.” Nebraska History, 51 (1970)     
 199-224. 

Bogos, Kristina. "New Wave of Greeks Flocking to Astoria." New York Daily News. N.p., 
28 Apr. Web. 2013  

Bonanos, C. “Crisis in the Cathedral”. New York Magazine.March, 8. pp. 82-85. 1999 

Borg, Walter R., and Meredith D. Gall. Educational Research: An Introduction. 5th ed. New 
 York: Longman, 1989. Print. 

Burgess Thomas. Greeks in America. Boston: Sherman & French. 1913 

Cleopas, Strongylis. Dean James A. Coucouzes As a Model of Priesthood: Archbishop 
 Iakovos' Ministry At the Annunciation Cathedral of New England (1942-1954), Holy 
 Cross Orthodox Press. 2012 

Constantelos, Demetrios J. Understanding the Greek Orthodox Church: Its Faith, History, and 
 Practice. New York, N.Y.: Seabury, 1982. Print. 

Costantakos, Chrysie Mamalakis. The American-Greek Subculture: Processes of Continuity.
 New York: Ayer. 1971. Print. 



 

 
 

125 

Diamantaris, Antonios "Astoria Community To Get High School" The National Herald 
 [Astoria] 15 Mar.: n. page. Print. 1981 

Diamantaris, Antonios. "Is the Ecumenical Patriarch Forcing Archbishop Demetrios To Retire”.
 Comments.N.p., 30 Apr. 2010. Web. 25 Feb. 2015. 

Diamantaris, Antonios. "Greek Parliament Members at Saint Demetrios Astoria." The National 
 Herald [Astoria] 8 Apr. 1981: n. pag. Print. 

Edson, C.H. "Our Past and Present: Historical Inquiry in Education."  Qualitative Research in 
 Education: Focus and Methods. London: Falmer, 1988. Print. 

Efthimiou,Militiades B.History of the Greek Orthodox Church In America). New York: Greek 
 Orthodox Archdiocese of North and South America, 1984. 260-269. 

English, Edward D. "Eastern Orthodox Church during the Middle Ages." Encyclopedia of 
 the Medieval World, vol. 1. New York: Facts On File, Inc. 2005 

Ewy, Robert. Stakeholder-driven Strategic Planning in Education: A Practical Guide for 
 Developing and Deploying Successful Long-range Plans. Milwaukee, Wis.: ASQ 
 Quality, 2009. Print. 

Fishman, Joshua A., Spiridakis John, and Chrysie M. Constantakos. “ Greeks in New York.” The  
 Multilingual Apple Languages in New York City. 2nd ed. Berlin: Mouton De Gruter, 2002.   
 Print. 

Frangos, Demetrios, comp. The Progress. June 1959. Periodical of the St. Demetrios Greek 
 Community of Astoria.31st Street and 30th Drive, Astoria, L.I., N.Y. 

Ferretti, Fred. "Flavors of Greece A Subway Token Away." The New York Times 18 July: n. pag. 
The New York Times. Web. 1984 

Hatziemmanuel, E.mmanuel. Greek Education and Learning in the Iakovian era”. In R.M.B 1984  

Haziemmanuel, Emmanuel. "Decreasing the Teaching Time of the Greek Program in the  Day 
School of St. Demetrios Astoria." Letter to Eminence Archbishop Iakovos.N.d. MS. N.p. 1982 

Haziemmanuel, Emmanuel. “Letter to Eminence Archbishop Iakovos.” 7 Mar. 1977. MS. N.p. 

Haziemmanuel, Emmanuel. Modern Greek for secondary schools: A syllabus for  Modern 
Greek. New York: Office of education, Greek Orthodox Archdiocese of North and South 
America. 1976. 

Haziemmanuel, Emmanuel. “Letter to E. Kiriazin.” 17 June 1974. MS. N.p. 



 

 
 

126 

Papamichael, Michael. Saint  Demetrios of Astoria 80 Year Anniversary Journal.  Yearly 
Journal. Astoria. 2007 

Kallos, John C. Patriarch Meletios Mataxakis: A True Visionary. Constantinople: Ecumenical 
 Patriarchate, 1995. Print. 

Kaplan, Robert S., and David P. Norton. "Linking the Balanced Scorecard to Strategy." 
 California Management Review: 53-79. Print. 
 
Kasapis, Sonia, and Theodore Miller. “The Estate Of The Hellenic Orthodox Community Of 
 Astoria”. 26 Jan. 1980. Yearly Journal. 

Kasapis, Sonia, and Theodore Miller. “Hellenic Orthodox Community Of Astoria And Parent's 
 Teachers' Association St. Demetrios School Of Astoria”. 3 Mar. 1979. Yearly Journal. 

Kehayas, Peter.  “An Important Challenge for Greek Orthodox Christianity,” New York:  Greek 
Orthodox Archdiocese of North and South America. 2014 

Karapathakis, Anna. New York Glory: religions in the City. New York, New York UP, 2001. 
 Print. 

Kostopoulos, Eleni, (2008) “Interfaith Marriage,” National Herald, December 2008 

Kourides,  Peter T. The Evolution of the Greek Orthodox Church in America and its   Present   
 Problems. New York., GOA. 1959. Print 

Leedy, Paul D., and Jeanne Ellis Ormond. Practical Research: Planning and Design. 9th ed
 Upper Saddle River, N.J. Prentice Hall, 2010. Print. 

Malouchos, George, Ego Ho Iakovos. Athena: EkdotikosOrganismos. Luvane, 2002. Print. 

Mastrantonis, George. Introduction to the Divine Liturgy. St. Louis: OLOGOS, 1995. Print. 

Matsoukas, George. Project for Orthodox Renewal: Seven Studies of Key Issues Facing 
 Orthodox Christians in America. Chicago, Ill.: Orthodox Christian Laity, 1993. Print 

McGuckin, John Anthony. The Orthodox Church: An Introduction to Its History, Doctrine, and 
 Spiritual Culture. Malden, MA: Blackwell Pub., 2008. Print. 

Miller, Theodore, Hellenic Orthodox Community of Astoria Saint. Demetrios SS. Catherine 
 and George. 1 Nov. 1976. Yearly Journal. 

Miller, Theodore, and John Bournis. Hellenic Orthodox Community of Astoria Saint.Demetrios
 SS. Catherine and George. 23 Oct. 1976. Yearly Journal. 



 

 
 

127 

Mirros, George, and James Costaras. Commemorative Issue of the St. Demetrios Greek 
 Orthodox Community of Astoria, N.Y. 14 Nov. 1970. School & Church Building Fund 
 1970. 

Moskos, Charles C. Greek American: Struggles and Success. New Brunswick, NJ.,
 Transaction Pub., 2014. Print 

Namee, Matthew. "Early Orthodoxy in Galveston & New Orleans." Orthodox History org. N.p., 
 26 Jan. 2012.  Web. 25 Feb. 2015. 

Namee, Matthew."The Russian Archbishop Welcomes the Greek Archdiocese, 1921" Orthodox 
 History org. N.p., 24. March 2010. Web. 25 Feb. 2015. 

Nicozisin, George. The Road to OrthodoxPhronema"Brookline, Mass..Dept. of Religious  
 Education, Greek Orthodox Archdiocese of North and South America. 1977. Print. 

Nicozisin, George. What Every Orthodox Christian Should Know. Minneapolis, Minn.: Light   a
 nd Life Pub.., 1992. Print. 

Nicozisin, George. The Orthodox Church, a Well-Kept Secret: A Journey Through Church 
 History. Edina: Ltes and Life Pub., 1997. Print. 

Orfanos, Spyros D., Harry J. Psomiades,.Education and Greek Americans: Process and   
 Prospects. New York: Pella Pub. 1987. Print. 

Orfanos, Spyros D., Reading Greek America: Studies in the Experience of Greeks in the United 
States. New York, NY: Pella Pub. 2002. Print.  

Papadakis, Aristeidis. "History of the Orthodox Church." Greek Orthodox Archdiocese of 
 America.N.p., n.d. Web. 25 Feb. 2015. 

Papaioannou,.D.G. From Mars Hill to Manhattan. Minneapolis, MN: Light & Life. 1976. 

Papaioannou,.D.G. The Odyssey of Hellenism in America. Thessaloniki, Greece:  Patriarchal 
Institute for Patristic Studies. 1985. 

Pastavos, Lewis, “Spiritual Dimensions of the Holy Canons” Holy Cross Orthodox Press. 2007 

Patrinacos, N. D. The Aims And Program Of Archdiocesan Education. “Outline of 
 Archdiocesan Education goals and programs of 1975”. 1975  

Poulos, John, ed. Hellenic Orthodox Community of Astoria St. Demetrios Saints Catherine and 
 George. 10 Nov. 1973. Yearly Journal. 



 

 
 

128 

Poulos, John, ed. Logos. June 1969. Periodical of St. Demetrios Greek Orthodox Church of 
 Astoria. 30-11 30th Drive, Long Island City. 1969. 

Poulos, John. "Memorandum." Letter to Eminence Archbishop Iakovos. 3 Mar. 1971. MS. 30-11 
 30th Drive, Long Island City, NY. 1971. 

Psomiades, Harry J., Alice Scourby, and John G. Zenelis.(1982) The Greek American 
 Community in Transition. New York: Pella Pub. Print. 

Randolph, Stephan. "The Immigration Act of 1924." U.S. Department Of State: Office of the 
 Historian. Dr. Stephen Randolph, n.d. Web. 2014. 

Rozeas, Christina. Greeks in Queens. Charleston, S.C.: Arcadia Pub. 2012 

Salutos Theodore. The Greeks in the United States. Cambridge: Harvard UP, 1964. Print. 

Saloutos, Theodore. The Greek Orthodox Church in the United States and Assimilation. Vol. 7. 
 New York: Center for Migration Studies of New York,  1973. Print 

Scourby, Alice. The Greek Americans. Boston: Twayne, 1984. Print. 

Shepard, Richard F. "Astoria, a Greek Isle in the New York City Sea." The New York Times.
 N.p., 15 Nov. 1991. Web. 

Spiridakis, H. John. “Greek bilingual education: Policies and possibilities”. In S. D. Orfanos, H. 
 J. Psomiades, & J. Spiridakis (Eds.), Education and Greek-Americans: Process and 
 Prospects(pp. 73-90). New York: Pella. 1987 Print. 

Stephanopoulos, Nikki"The Life of Archbishop Michael Konstantinides." Orthodox History 
 org. N.p., 13 July 2012. Web. 5 Mar. 2015. 

Tsounis, Catherine. Through My Eyes: St. Nicholas Greek Orthodox Church, Flushing, New 
 York, 1987-2014. N.p.: 2015. Print.  

Robert G. Stephanopoulos, (2015)“The Greek Orthodox Church of America,” GOAA, Go Arch,   
 Web, 27 March 2015 

Zotos, Stephanos. Hellenic Presence in America. Wheaton, IL: Pilgrimage, 1976. Print. 

 

 

 



 

 
 

129 

 

 

APPENDIX A 

INTERVIEW QUESTIONS AND CONSENT FORM 
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Interview Questions 

1. How are you affiliated with the St. Demetrios Greek-American School of Astoria? 
(Previous student, administrator, parent, board member) 
 

2. How was the St. Demetrios School established? 
 

3. Who were the individuals responsible? 
 

4. Where were they from originally?  (Greece, other communities) 
 

5. Why was creating a school important for them? 
 

6. Why was establishing a high school important for the community? 
 

7. Has the school undergone any significant changes? 
 

8. How has the structure and makeup of the administration changed over the years? 
 

9. What did the Greek curriculum look like over the years? How did it change? Why? What 
influenced these changes? 
 

10. At the time of the school's creation, what was the makeup of the surrounding Astoria 
community?  How did that help or hinder the school's progress? 
 

11. Would you consider St. Demetrios a neighborhood school? 
 

12. Is it still a neighborhood school? 
 

13. What was the philosophy and mission of the school at its inception? 

 

14. Has its philosophy or mission changed through the years? 
 

15. What is your opinion on the future of Greek American Education and the future of Saint 
Demetrios School?  
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Interview Consent Form 

 

Dear ______________________, 

In order to produce as complete and as thorough a history' of the Saint Demetrios Greek-American School 

of Astoria as possible, I would like to interview several subjects on this topic. 

I have selected this topic because it is of great interest to me.  Also, as a doctoral student at St. John’s 

University, I will use this experience to enhance my research. 

My hope is that the findings of this study will be of use to all who are interested in the Saint Demetrios 

Greek-American School of Astoria, and Greek Orthodox parochial education. I assure you that, for 

purposes of this interview, any information you choose to share with me that you stipulate as confidential 

will be kept as such. 

 

Thank you for your time and cooperation. 

Mr. Anastasios Koularmanis 

 

I knowingly and willingly agree to participate in this study on the Saint Demetrios Greek-American 

School of Astoria. 

 

Signature of Subject (Interviewee) 
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APPENDIX A 

New York City Greek Orthodox Parochial Day Schools 
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The following is a list of the nine remaining Greek-American Day schools in New 
York City in order of their founding. 

 

 

 

1. Greek-American Institute, Pre K-S, Bronx, NY - 1912  

2. Cathedral School, K-8, New York, NY - 1949. 

3. St. Spvridon, Pre K-8, New York, NY - 1949. 

4. Saint Demetrios Greek-American School of Astoria, Pre K-12 - 1956 

5. A. Fantis Parochial School, Pre K-9, Brooklyn. NY - 1963. 

6. W. Spyropoulos Day School, Pre K-8, Flushing. NY - 1977. 

7. Three Hierarchs Parochial School, Pre-K, Brooklyn, NY' - 1977. 

8. D. & G. Kaloidis Parochial School, Nursery-8, Brooklyn. NY - 1980. 

9. Efstathios & Stamatiki Valiotis Greek-American School, Pre-k-4, 

Whitestone, NY -2002 
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APPENDIX C 

STATE OF NEW YORK C H A R T E R AND CERTIFICATE 

OF INCORPORATION:  

 

Hellenic Orthodox Community of Astoria Saint Demetrios Inc. 
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APPENDIX D 

 

Articles pertaining to the 

 Saint Demetrios Greek-American School of Astoria 
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